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SECTION I: Overview and Context 
A. Description of the Institution and Visit 

Mission: California State University, East Bay (CSUEB) welcomes and supports a diverse student body with 
academically rich, culturally relevant learning experiences that prepare students to apply their education to 
meaningful lifework and to be socially responsible contributors to society. Through its educational programs and 
activities, the University strives to meet the educational needs and to contribute to the vitality of the East Bay, the 
state, the nation, and the global communities. This mission includes eight shared strategic commitments which 
express the University’s values and aspirations:  
 
1. Reinforce academic quality through open-minded inquiry, innovative teaching, engaged learning, and 
distinguished scholarship.  
 
2. Enhance our inclusive campus, responding to the backgrounds and interests of our diverse community, and 
promoting their academic, professional, and personal development.  
 
3. Serve students first by expanding access and enhancing each student’s educational experience and prospects for 
success as a graduate and life-long learner.  
 
4. Foster a vibrant community through enriched student services and student life that support student engagement 
and learning.  
 
5. Contribute to a sustainable planet through our academic programs, university operations, and individual 
behavior.  
 
6. Continuously improve our efficiency, transparency, and accountability while practicing mutual respect, 
responsiveness, and collaboration across the University.  
 
7. Support the civic, cultural, and economic life of all communities in the regions we serve through partnerships 
that promote education and social responsibility.  
 
8. Demonstrate our continuing record of leadership and innovation in higher education, focused on 21st century 
skills, including science, technology, engineering, and mathematics (STEM).  

 
B. Purpose of the Review 
The first approved doctoral degree program at an institution is subject to a special review in the fifth year after 
implementation of the program, which, in the case of CSU East Bay, will occur during the onsite review scheduled for 
April 2015. The purpose of the fifth-year special review is to evaluate the status of the program under the standards 
for accreditation. Particular attention is paid to a thorough review of the resources and support for the program, as 
well as results of initial assessment and educational effectiveness efforts. The findings of the fifth-year visiting team 
are set forth in a special visit report guide and format. In general, the report covers program assessment practices, 
student academic work, faculty qualifications and workload, and the institutional resources that are in place to foster 
a doctoral culture appropriate to the degree offered.  Particular attention was paid to addressing the previous 
concerns raised by the commission, which include: 

• External grant funding 
• Assigning time for research and scholarship 
• Guidelines that will assure a prominent role for peer review 
• Peer reviewed journals to support the new standard of productivity 

 
C. Institutional Context and History 
The Doctorate in Educational Leadership, also known as the Educational Leadership for Social Justice (ELSJ) 
Doctoral Program is housed under the College of Education and Allied Studies (CEAS) and within the 
Educational Leadership Department. CEAS is committed to prepare collaborative leaders, committed to 



2 
 

  

professional excellence, social justice, and democracy. This in turn, influences a diverse and interconnected world. 
The mission of the Educational Leadership Department is to prepare and influence bold, socially responsible 
leaders who will transform the world of schooling. The central role is to ignite the leadership capacity needed to 
create vital, democratic, and caring places for powerful teaching and learning. Our society carries within it, 
historical and deep-rooted misunderstandings and biases that may contribute to the thinking that facilitates the cycle 
of failure that is experienced by schools, districts, and various student groups. Therefore, the Educational 
Leadership Department develops:  

• Reflective Practices 
• Equity and Cultural Competency 
• Systems Thinking 
• Accountability for Equitable Student Performance 
• Instructional Leadership 
• Leadership Capacity and Organization 
• Policy and Politics 
• Research  

 
The values that underscored the Educational Leadership Department served to inform the mission and focus of the 
Doctorate in Educational Leadership. The program seeks to develop a new type of executive leader for P-12 
schools, a leader capable of countering school inequities. Doctoral students are engaged in applied experiential 
learning activities, skill building, and research studies that advance their disposition to be courageous school 
leaders. This training affords them the ability to demonstrate bold, socially responsible leadership focused on 
increasing the achievement and success of all students. The Doctorate in Educational Leadership Program goals, 
along with student outcomes, are explained in detail in Appendix A.  

 
D. Response to Issues of Specific Concern 

After the first WASC site visit, the WASC Commission sent a letter in December 2008 noting the need for the 
program to place further attention to three points (tenure policy, faculty research, the implementation of assigned 
research) as a means to establish a doctoral culture. In response, the Cal State East Bay Ed.D. Program wrote a 
letter to the commission making note of existing and new policies and practices implemented to remedy WASC’s 
concerns. Notable efforts have been continuously made in policy, guidelines, and review of faculty teaching and 
creative activities in developing a doctoral/research culture.  

 
SECTION II: Capacity and Educational Effectiveness 
A. Faculty 
i. Qualifications of Faculty 
Core Doctoral Faculty Qualifications: 

1. Hold an Ed.D., Ph.D., or equivalent terminal degree in their field. 
2. Have background training and have conducted research in educational leadership, school reform, educational 

equity, research methodology, or related fields. 
3. Have demonstrated a commitment to educational equity and social justice. 
4. Evidence of outstanding student evaluations of teaching at the graduate level. 
5. Evidence of outstanding peer reviews for teaching at the graduate level. 
6. Be tenured or have a tenure-track appointment. 

 
Affiliated Doctoral Faculty Qualifications: 

1. Possess at least a Master’s degree in the appropriate discipline. A doctoral degree is preferred. 
2. Have five years of significant school leadership experience (theoretical, methodological, or related to issues 

of educational policy or practice) in the areas of study addressed by the doctoral program in educational 
leadership. Level of leadership responsibility may be substituted for years of experience.   

 
Core faculty must exhibit a strong, continuous professional record of published research through monographs, 
referred journal articles, chapters in edited volumes, grants, and presentations at national and international meetings 
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of relevant professional associations. Each must have published a minimum of three articles in refereed journals 
every five years in accordance with the prioritized list of refereed journals developed by the program. Doctoral 
faculty who are Core and Affiliated Faculty will undergo review for continued doctoral status by submitting 
evidence on how they have met the criteria for renewal. The review will be undertaken during the fall of 2014 and 
undergo review for continued doctoral status every five years. Faculty must submit evidence on how they met the 
following criteria: 

1. Core and Affiliated faculty are expected to actively participate in the application of their scholarship and 
research in schools and districts. This may mean consultancies, professional development activities, service 
on school boards and commissions, and similar activities which provide opportunities for faculty to directly 
impact P-12 schools. 

2. Core and Affiliated Faculty are involved in a peer review process to maintain their Doctoral Faculty status. 
This process includes a reflective assessment of teaching and research evaluation by doctoral faculty peers 
selected from a pool of qualified candidates. A full list of faculty and their profiles can be viewed in 
Appendix B. 

 
ii. Doctoral Faculty Workload 

The Core Doctoral Faculty follows workload policies that are governed by the collective bargaining agreement with 
the University and the California Faculty Association. Normal faculty workload at Cal State East Bay is 45 
weighted quarter-teaching units per academic year. These units are distributed between 36 units of teaching and 9 
units for research and public service. Doctoral faculty, however, are assigned workload for teaching doctoral 
classes on a different and richer formula. This allows additional time for faculty to address the scholarship 
requirements of Core Doctoral Faculty. Each WTU for a given course is multiplied by a factor of 1.5. Doctoral 
classes range from a unit value of 2 to 4. The majority of courses have a value of 4 units. Illustrated below is the 
differential for doctoral faculty. 
 

Course Value WTU Assigned (UG & 
Masters) 

WTU Assigned for Doctoral 
Classes 

2 2 3.5 
3 3 4.5 
4 4 6 

 
Review of Doctoral Faculty Teaching Performance  

The teaching performance of Doctoral Faculty members are reviewed by the Program Director and Academic 
Coordinator quarterly through the use of course student evaluations. If issues arise in the examination of evaluation 
results, the Program Director seeks additional information from students. The Program Director consults with the 
faculty member to review students’ concerns. The Director presents the findings with recommendations to the Core 
Faculty at its monthly meetings.   

 
Participating doctoral faculty for the Ed.D. are provided extra support for engaging in research activities. The 
following provisions are intended to support a doctoral culture at Cal State East Bay for faculty involved in the 
Ed.D.:  

• Core and active affiliated doctoral faculty will not be required to have more than 2 new course 
preparations in an academic year, or to engage in university service that exceeds 4 hours per week. 
 

• Core doctoral faculty will not be required to have more than 2 course preparations per quarter. 
 

• Affiliated doctoral faculty will use the enriched payback formula in the Ed.D. budget to reduce their 
quarterly teaching load. 

 
Faculty workload is distributed in such a manner that no faculty members serve on more than three dissertation 
committees in one year. Core and Affiliated Faculty share program and dissertation advising, with committees 
chaired by Core Faculty, and depending on the dissertation topic, interdisciplinary faculty may serve as affiliated 
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faculty and on dissertation committees. 
 
iii. Faculty Scholarship 
The pool of Ed.D. Program Faculty has made notable contributions to the scholarship in education, sociology, 
ethnic studies, statistics, and educational leadership. The faculty has also made presentations at the international, 
national, and state levels across multiple years since the inception of the program. The following table represents 
the professional achievements of the program faculty. Review Appendix B for additional and more current 
professional accomplishments.  

 
Department of Educational Leadership Professional Achievements 

Tenure Track Faculty 2008 2009 2010 2011 2012 
Peer reviewed journal publications, juried 
exhibitions, juried/ reviewed and commissioned/ 
presented creative…. 

5 4 6 5 9 

Peer reviewed proceedings, conference 
presentations, abstracts, and non-refereed 
publications….  

10 18 16 24 24 

Lecturer Faculty  2008 2009 2010 2011 2012 
Peer reviewed journal publications, juried 
exhibitions, juried/ reviewed and commissioned/ 
presented creative…. 

1 0 2 3 2 

Peer reviewed proceedings, conference 
presentations, abstracts, and non-refereed 
publications…. 

1 2 5 5 5 

 
B. Other Resources 
The Ed.D. Program has been continuously on the lookout for ways to enhance, expand, and improve service and 
support for students and faculty members. Below are examples of such support and resources.  
 

Services Provided Analysis 
Financial Support • Faculty and student travel to conferences is funded by the 

program 
Library Services • Assigned program librarian at 75% of workload allocated to 

provide library services to doctoral faculty and students (i.e., 
library class sessions, support for web-based teaching, subject 
guides to resources, subject specialists). The Ed.D. program 
encumbers this expense  

• Laptop rentals provided to doctoral students through the 
Loaner Laptop Program 

 
  Technology Support • Software support  
• Computer labs 
• Workshops, tutorials, and training 

Student Services • Students are provided detailed handbooks to guide their 
progress in the program and the development of their 
dissertation research  
• Student Handbook 
• IRB Handbook 
• Dissertation Handbook 
• Writing Coach 

Student Financial Resources • Grants, loans, and fellowships are available for students 
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The Doctorate in Educational Leadership at Cal State East Bay provides resources and support to both faculty and 
students. To view a comprehensive list of services provided, see Appendix C. 
 

C. Program Assessment and Summative Data 
i. Main Degree Milestones 

As we began our program self-study, we found that we needed to update our Student Handbook. In doing so, we 
have established a process in which we review this document each year so that our incoming cohorts of students 
receive current information. This handbook serves as their program guide. The Student Handbook is used in 
planning students’ leadership development, academic plan, and key junctures leading to degree attainment while in 
the program. The content underscoring the handbook guides the educational journey of doctoral students from entry 
to completion.   

 
Assessment of our success in meeting program goals relied heavily on student performance in courses, qualifying 
examinations, and dissertation work, which includes the proposal and the finished dissertation. In particular, the 
two qualifying examinations that students take represent cumulative student work across multiple quarters of the 
program, and are designed to ensure that students draw upon that work to complete the writing prompts. Students 
demonstrated development from "practicing" to "integrating" leadership for social justice through coursework (oral 
and written), fieldwork (applied), qualifying exams (synthesis of learning), and research (comprehensive). Students 
underwent regular review and assessment of their documentation in an electronic portfolio. Demonstrations of 
knowledge, skills, and habits of mind occurred at various program stages. 
 
Other forms of program evaluation included course evaluations by students and reviews of faculty at 
CSUEB and in P-12 settings.  Attrition and completion data were also collected as part of the program 
review efforts.  
 

When What Who Advising 
Admission to program Applicant submits one 

to three writing 
artifacts demonstrating 
leadership in student 
learning outcomes  

Faculty group Director and faculty 
serve as academic 
advisors 

Coursework 
(Reflection, Course 
Assignments, &  
Seminar 
Discussions) 

Students meet 
department and 
course criteria in all 
courses 

Instructors of 
individual courses 

Director and faculty 
meet with individual 
students periodically 

Qualifying Exams Students demonstrate 
specialized knowledge in 
3 of 8 goals and lay 
foundation for 
dissertation research 

Qualifying Exam 
Reviewers - three 
faculty 

Faculty teams review 
qualifying exams  

Dissertation Proposal Students describe the 
research idea, critically 
review the literature, 
discuss the appropriate 
methodology to conduct 
the inquiry 

Dissertation Committee  Students receive 
development research 
advice from the 
dissertation committee 
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Dissertation (Applied 
Research Projects) 

 

Students complete 
dissertation per program 
criteria 

Dissertation 
Committee 

Students receive 
regular formative 
evaluation of their 
research via their 
Dissertation 
Committee Chair 

 
ii. Direct Assessment of Student Learning and Review of Student Work 

Qualifying Examination Guidance: During the fifth and seventh quarters of the program, students are administered 
the written qualifying examinations. The written exams serve as a benchmark in which faculty have an opportunity 
to examine student growth and development. In addition, the Academic Coordinator and Program Director review 
these exams to provide early writing support for students to ensure their successful completion of the dissertation 
study. 
 
Process: Each qualifying examination is a cumulative representation of work that shows how effectively it 
integrates the major themes and topics of the program, while aligning these themes and topics to the students 
selected topic for research. 
 
The first qualifying examination paper (Q1) allows students an opportunity to write an in-depth discussion of an 
identified problem that is relevant to social justice issues in education. The second qualifying paper (Q2) allows 
students an opportunity to write further on the continued discussion of their proposed dissertation topic. The Q2 
serves as the dissertation prospectus and is foundational to the development of the students’ formal dissertation 
proposal. 
 
Currently, each student is assigned an evaluation team. Students are provided with each evaluator’s feedback 
through the Qualifying Examination Form and the Qualifying Examination Results Rubric. Both forms can be 
found in Appendix D and Appendix E.  
 
Dissertation Guidance: The development of a comprehensive dissertation handbook has demystified the dissertation 
process for doctoral students. The handbook offers students and dissertation advisors critical information on the 
development of the dissertation. This deliberate step-by-step guide informs the qualifying exam, institutional 
review board submission process, dissertation research proposal, and the development of the complete dissertation. 
The various sections are underscored by the presentation of various rubrics. These rubrics are used as measures to 
gauge the quality of student work. This information has allowed the program to gauge the level of writing support 
students need across multiple points in the program. Appendix F indicates the strides the program has made toward 
achieving these goals. For information regarding the process of research and writing recommended by the Cal State 
East Bay doctoral program, please view Appendix G.  
 

iii. Graduation Rates 
Cohort 1 - in 2008, 11 students were admitted. By the three-year mark, 7 students had graduated (63.6%). By the 
four year mark, an additional student graduated (72.7%). For the remaining students, one student withdrew from the 
program due to personal reasons and two students are All But Dissertation (ABD). Cohort 2 - in 2009, 12 students 
were admitted. By the three year mark, 4 students had graduated (33.3%). By the three and three quarter mark, an 
additional student graduated (41.7%). By the fourth year, an additional two students graduated (58.3%).  For the 
remaining students of Cohort 2, four students withdrew from the program for personal reasons and one student is 
ABD. Cohort 3 - in 2010, 21 students were admitted. By the three-year mark, 5 students had graduated (23.8%). By 
the three and one quarter mark, three additional students had graduated (38.1%). By the three and one half mark, an 
additional student had graduated (42.8%). For the remaining students, two students withdrew for personal reasons 
and 10 students are ABD. Overall students for Cohorts 1-3 include 44 students; 24 students have graduated by the 
four year mark (54.6%). There are currently 13 students who are ABD. The other seven students withdrew from the 
program for personal reasons. The following table shows completion rates for Cohorts 1, 2, & 3. For more detailed 
information, please refer to Appendix H. 
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Graduation Completion Rates Cohorts 1-3 at Four-Year Mark 

Completion at  Cohort 1              
(11 students) 

Cohort 2              
(12 students) 

Cohort 3               
(21 students) 

Overall Completion 
(44 students)  

year mark: 3 63.6% (7) 33.3% (4) 23.8% (5) 36.4% (16 students) 
year mark: 3.25     38.1% (8) 43.2% (19 students) 
year mark: 3.5     42.8% (9) 45.5% (20 students) 
year mark: 3.75   41.7% (6)   47.8% (21 student) 
Total year mark: 4 72.7% (8) 58.3% (7)   54.6% (24 students) 

 
Graduation rates are influenced by many factors but the most salient for the 2013 graduation class was the cohort 
size. This was the largest cohort to date with 21 students. Prior cohorts had been a maximum of 11-12.  No 
additional faculty resources were provided to manage this larger cohort. In addition, during this period of time, 
several faculty changes occurred with retirements and leaves of absence.  The prospect of hiring full-time doctoral 
faculty can have a positive impact on completion rates.  

 
D. Other Evidence of Program Effectiveness  
i. Publication of Student Work 

Recently five Cal State East Bay Doctoral alumni presented at the 2014 Northern California Educational 
Leadership Research Symposium in San Francisco. Dr. Kathy Moore presented on “Finding Poetic Justice: How 
Teachers’ Inquiry Impact Elementary Math Instruction.” Dr. Anna Marie Villalobos’ presentation was titled, 
“Students’ Self-Perceptions of Support,” and Dr. Gregory Peters presented on “Teacher Transformation: 
Transcending Hegemonic Roots.” Dr. Vera Jacobson Lundberg presented on her published dissertation “To Reach 
Further: Communication, Collaboration, and Credibility- Empowering Marginalized Youth with 21st Century 
Skills.” And the final presenter was Dr. Peter Mangla Aloo. His presentation was titled “Intra-district Resource 
Allocation.”  
 

ii. Impact of Students on the Field of Study 
The students and alumni of this program have proven to be influential members of the educational field. They have 
committed themselves to leadership and development, while focusing on social justice within the educational 
system. The table below shows our alumni’s achievements and represents how they are working to influence and 
impact the educational field. To view the complete professional profiles of our alumni, view Appendix I.  
 

Alumni Achievements Impacting the Field of Study 
 Publications & Conferences Grants Fellowships/ Scholarships Miscellaneous  

Awards 
Cohorts 1-3: 15 1 3 5 

Cohort 4: 5 - - - 
 
iii. Placement Data 
Professional development is an important focus for the Ed.D. program. Many of our students have accepted 
promotions and advanced leadership positions as a result of their degree completion. The following table represents 
the leadership positions held currently by the program’s alumni. As stated in the previous sections, for a complete 
view of the alumni’s profiles see Appendix I. 

 
Leadership Positions Number of Alumni in the Leadership Position 

Assistant Superintendent 3 
Principal 6 
Assistant Principal/Vice Principal 3 
Director/Coordinator 8 
Teacher (P-12) 2 
Faculty (Higher Education) 2 
Education Administration  1 
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iv. Provisions for the Professional Administrative Services Credential (Tier II)  
Because the target audience for this doctoral program is the experienced administrator, it is anticipated that many 
students will have already completed the Professional Administrative Services Credential (Tier II) requirements. 
However, for those who have not done so, an option to complete the Tier II credential concurrently with Ed.D. 
course work is available. Students work with the Program Director, the student’s Faculty Advisor, and the 
Academic Coordinator to develop a Professional Learning Plan (PLP) during the fall quarter of the first year. 
Materials related to the PLP will be those used in the approved CSUEB Professional Administrative Services 
Program and designed to meet the requirements established by the California Commission on Teacher Credentialing 
(CCTC). The equivalent completion of the Professional Administrative Credential Program Credential within the 
Ed.D. program is located in the table below.  

 
Current Professional Administrative Services 

Credential Requirements 
Completion of Professional Administrative Credential 

Program via Ed.D. Program 
EDLD 7860 Developing an Inquiring Community 
Focus on developing community and inquiry methods such as 
action research. Based on six standards of the California 
Professional Standards for Educational Leaders. 

EDLD 8020 Leadership for Equity 

EDLD 7865 Focus on Learning 
Focus is on student, adult, and organizational learning. Based on 
six standards of the California Professional Standards for 
Educational Leaders. 

EDLD 8040 Programming Planning and Evaluation 

EDLD 7870 Professional and Organizational Development 
Focus is on the professional development of staff and parents and 
the development of communication and information systems in 
the school. 

EDLD 8083 Defining Educational Issues 

EDLD 7817 Assessment, Mentoring, and Planning I 
o Student Self-Assessment 
o Professional Learning Plan 
o Identification of Mentor 

EDLD 8000 Values and Purposes of Educational 
Leadership 
EDLD 8030 Leadership in Systemic Reform 

EDLD 7818 Assessment, Mentoring, and Planning II EDLD 8010 Applied Studies of Educational Research I 
EDLD 7819 Assessment, Mentoring, and Planning III EDLD 8011 Applied Study of Educational Issues II 

 
v. Survey Results  
The End of the Year Survey serves as an indirect means of program assessment to determine the satisfaction level 
of current students in the Ed.D. program. The survey provides students the opportunity to evaluate and rate their 
acquired knowledge and skills developed throughout the program. The following are definitions for the rating scale: 
excellent (5) - knowledge and/or skills in this area are very strong, mastered this concept; good (4) - confident in 
abilities in this area, not yet an expert in it; fair (3) - basic understanding of this knowledge and/or skill but am not 
fully comfortable; needs improvement (2) - begun to learn this area but lack a basic understanding of this concept; 
under developed (1) - no knowledge and/or skills in this area. The following shows the results of the End of Year 
Survey. For the complete results, please view Appendix J. 
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End of Year Survey Results: 2013 
 5 (Excellent) 4 (Good) 3 (Fair) 2 (Needs Improvement) 1 (Under Development) 

Learning Objectives Overall Average Year One Year Two Year Three 
Rate your knowledge and skill in 
Reflective Practice 4.34 4.15 4.07 4.79 
Rate your knowledge and skill in 
Equity and Cultural Competency 4.40 4.12 4.40 4.67 
Rate your knowledge and skill in 
Systems Thinking 4.37 4.13 4.23 4.75 
Rate your knowledge and skill in 
Accountability for Equitable 
Student Performance 4.40 4.11 4.27 4.81 
Rate your knowledge and skill in 
Instructional Leadership 4.40 4.15 4.32 4.72 
Rate your knowledge and skill in 
Leadership Capacity, 
Organizational Management 4.26 3.80 4.18 4.81 
Rate your knowledge and skill in 
Policy/Politics 4.35 3.92 4.40 4.73 
Rate your knowledge and skill in 
Research 4.27 3.83 4.55 4.42 
Overall Rating 4.35 4.03 4.30 4.71 

 
The Cal State East Bay Ed.D. Program provides their students the opportunity to assess their experience in the Ed.D. 
program. The highest rated learning objectives from the survey are Equity and Cultural Competency (4.40), 
Accountability for Equitable Student Performance (4.40), and Instructional Leadership (4.40). In these areas, 
students from all three years reported high ratings of good to excellent. The learning objectives with the lowest 
ratings are Leadership Capacity, Organizational Management (4.26), and Research Skills (4.27). In these areas, the 
first year students reported a rating of fair to good, while second and third year students rated these areas from good 
to excellent. The End of the Year Survey results indicates an overall good to excellent result in all learning 
objectives. 
 
The overall rating trend from the End of the Year Survey reflects increased satisfaction and higher ratings overall as 
students move through the program. First year students show an overall rating of good at 4.03. By the second year, 
students’ ratings increased to 4.30 overall, and by the third year ratings increased again to 4.71. This trend indicates 
the overall satisfaction in students’ experiences; represented by each learning objective, increases the longer the 
student is in the program. The only learning objective that does not reflect this trend is Research Skills; second year 
students rated this objective higher than their third year counterparts although in the context of the rating scale, this 
learning objective was still rated good. The survey results represent an overall satisfaction of good to excellent.  
 
Doctoral faculty members realize the significance of consistently collecting end of year survey results across 
student cohorts, and have made a commitment to administer and analyze survey data information annually. 
Program faculty members are also planning to conduct student focus groups during the fall of 2014 to gauge the 
experience of students in the program.  
 
 
SECTION III: Integrative Essay 
A. Assessment of Strengths and Areas for Improvement 
The Ed.D. Program at CSU East Bay is proceeding on schedule, is meeting program goals, and evaluation 
instruments have been developed appropriately. Building human capital via the hiring of faculty will ensure all the 
data being collected is being analyzed comprehensively and results permeate efforts for program improvement. 
Additionally, this will ensure program providers are consistently making informed decisions, based on the analysis 
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of data and their own experiences in managing the program. The program is providing value to developing 
educational leaders and is making an excellent contribution to regional efforts to develop culturally proficient 
leaders with the skill level to improve student outcomes.  

Although the program has made great strides during the past five years, program leadership and faculty of the 
program recognize the need for on-going program improvement. Program efforts will continue to pay special 
attention to the matters outlined by WASC (faculty scholarship and support, developing a doctoral research culture, 
program assessment, and student support). Areas for continuous improvement include:  

• Hire additional full-time faculty. Faculty numbers need to be increased over the next several years to 
maintain and increase the vitality of the program. In keeping with the recognized necessity to assure 
programmatic quality, full-time doctoral faculty could fully engage with the development of doctoral 
research, scale up recruitment efforts, and play a central teaching and advising role.  
 

• A review of each student’s progress should be done twice a year in the program by a panel of program 
faculty in an effort to assess student academic progress. 

 
• The multiple evaluation instruments, when viewed as a whole, provide comprehensive ongoing feedback to 

program faculty about the extent that the program has met the intended learning goals. The gathered 
quantitative and qualitative data should be reviewed simultaneously with doctoral faculty to inform ongoing 
program improvement.  

 
• Undertake an analysis of the adequacy of allocated funding for faculty scholarship and travel support. 

Critical to the development of any doctoral program is the development of faculty scholars. 
 

• Consistently adhere to a formal faculty scholarship review cycle for Core and Affiliate Doctoral Faculty.  
 

• To stay competitive and increase the pool of prospective program recruits, program faculty should pursue 
expanding the focus of the program by forming the community college/higher education strand. 

External Evaluator  
An external program evaluator was convened for the 2012-2013 through 2013-2014 academic years to provide a 
comprehensive program assessment of the Educational Leadership for Social Justice (ELSJ) Doctoral Program at 
Cal State East Bay. This allowed for an element of objectivity and neutrality in the assessment process. The 
primary evaluation goals were guided by the matters outlined in the First Doctoral Degree: Fifth-year Special Visit 
Guidelines developed by WASC. A thorough evaluation of the status of doctoral faculty qualifications and 
workload, institutional resources in place that foster a doctoral culture, program assessment efforts, and evidence of 
program effectiveness guided the review. Direct and indirect evaluation measures were used to determine to what 
extent student and program learning outcomes have been met. Dr. Carlos Nevarez served in the capacity of program 
evaluator. Dr. Nevarez serves as Director and Full Professor for the Doctorate in Educational Leadership Program 
at California State University, Sacramento. He has extensive experience in program development and evaluation. 
As of recent, he has served in the capacity of program evaluator for various grant programs funded by the National 
Science Foundation, Joyce Foundation, Bechtel Foundation, and campus wide grants (The Dedicated to Educating, 
Graduating, and Retaining Educational Equity Students-DEGREES Project and College Assistance Migrant 
Program-CAMP). Dr. Nevarez’s full external evaluator review can be viewed in Appendix K.   

 
B. Action Plan 
The Department of Educational Leadership is embarking on an aggressive student recruitment strategy as a means 
of outreaching to our community partners by a corridor system. With our goal, to assist school districts in building 
organizational capacity vital in “growing their own educational leaders”, our establishment of a Six-Corridor 
District Partnership system in the Bay Area is essential to our Doctoral program’s relevance to its constituencies. 
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This partnership: enables the collaboration, between university and school districts, needed to situate schools and 
school districts as “laboratories of practice”; allows doctoral students opportunities to examine real-life district 
problems; and, simultaneously, inform districts of current researched-based information needed to drive and 
validate their systemic reform efforts, program improvement foci, and operational and organizational 
improvements. In addition, utilizing feedback provided from the external review process, the program has 
highlighted areas in need of continuous program improvement. These areas include, but not limited to, the hiring of 
core faculty members;  supporting faculty and student scholarship; continuous efforts to examine the rigor and 
relevance of our doctoral program for the purpose of aligning program, practices and expectations to that of the 
department and university level; and developing a faculty committee charged  with periodically examining student 
work, and providing students an evaluation of their progress at various junctures of the program in an effort to 
provide early support or to assess their continuance in the Ed.D. Program. A detailed plan of action including 
recommendations for program improvement is detailed in Appendix L. In our efforts toward continuous 
improvement, we are continually reviewing, assessing, and analyzing the status of our program in all areas. We are 
continually looking to leverage our resources to sustain the highest quality program.  
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APPENDIX A 

Doctorate in Educational Leadership  
 

The Comprehensive Matrix illustrates and links specific courses, program goals and Student Learning Outcomes 
Program Outcomes/ 
Goals  

Student Learning Outcomes Courses Assessments 

1. Reflective Practice 
Develop reflective 
leaders who can use 
self-analysis, inquiry 
and purposeful 
reflection to continually 
improve their own 
practice, model and 
encourage these habits 
with staff, and create 
communities of practice 
that promote high 
achievement for all 
students. 

1.1 Use multiple forms of reflection to 
analyze a current problem in educational 
leadership and demonstrate focused, 
ethical behavior. 
1.2 Articulate personal beliefs about the 
purpose of education (philosophy) 
particularly in light of concepts of social 
justice. 
1.3 Demonstrate skills for effective 
collaborative group work (e.g., inquiry, 
dialogue, facilitation) and assess use of 
collaborative structures in multiple 
contexts. 
1.4 Demonstrate skill in facilitation of 
shared problem solving and decision-
making. 
1.5 Design strategies for professional 
outreach and inclusion that contribute to 
strengthening communities of 
educational practice in pursuit of 
equitable student achievement. 
1.6 Identify analyze and assess methods 
of implementing change within an 
educational organization that leads to 
improved outcomes for all students. 
1.7 Identify, analyze, and assess 
structures necessary to stimulate a 
learning culture where individuals 
actively listen to understand, analyze, 
engage, and act. 
1.8 Document and assess processes used 
to create and sustain democratic 
structures that enable all members to 
participate in decisions that promote 
student achievement. 

EDLD 8000. 
Values and 
Purposes of 
Educational 
Leadership 
EDLD 8020. 
Leadership for 
Equity I 
EDLD 8030. 
Leadership in 
Systemic 
Reform 
EDLD 8032. 
Sustainability 
of Educational 
Reform 
EDLD 8050. 
Leadership in 
Curriculum and 
Instructional 
Reform 
EDLD 8040. 
Program 
Planning & 
Evaluation 

Reflections 
 
Course 
Assignments 
 
Seminar 
Discussions 
 
Qualifying 
Exams 
 
Field 
Experience 
Applications 
 
Applied 
Research 
Projects 

2. Equity & Cultural 
Competency 
Develop culturally 
competent practitioner 
advocates who 
purposefully work for 
equity and to dismantle 
systems of cultural and 
racial 
domination/oppression. 

2.1 Identify and analyze historical 
experiences of inequity and theories of 
dominance/oppression. 
2.2 Identify how schooling has 
reproduced patterns of cultural 
dominance/oppression over time and 
analyze this dynamic in contemporary 
educational contexts. 
2.3 Articulate a commitment to cultural 
competence in multiple contexts. 
Identify and assess own and others 
cultural competence in specific contexts. 

EDLD 8020. 
Leadership for 
Equity I 
EDLD 8021. 
Leadership for 
Equity II 
EDLD 8032. 
Sustainability 
of Educational 
Reform 
EDLD 8050. 
Leadership in 

Reflections 
 
Course 
Assignments 
 
Seminar 
Discussions 
 
Qualifying 
Exams 
 
Field 
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2.4 Apply cultural competence and 
knowledge of theories of inequity to 
refine own practice. 
2.5 Design and assess an equity analysis 
within educational planning, assessment 
and decision making. 
2.6 Design and assess equity analysis in 
own research and practice. 
2.7 Design and assess multiple strategies 
to create and sustain culturally 
competent schools and cultures where 
student-teacher relationships result in 
powerful and equitable learning. 
2.8 Design and assess a range of 
strategies for interacting with students, 
parents, and teachers as caring, 
respectful partners in authentic learning 
work. 
2.9 Design and assess strategies to build 
a culture in which students, parents, and 
teachers recognize the relationship 
between personal effort and 
achievement. 

Curriculum and 
Instructional 
Reform 
EDLD 8040. 
Program 
Planning & 
Evaluation 
EDLD 8031. 
Schools as 
Organizations: 
Linking 
Theory and 
Practice 
EDLD 8010. 
Applied Study 
of Educational 
Issues I 
EDLD 8012. 
Advanced 
Topics in 
Educational 
Leadership 

Experience 
Applications 
 
Applied 
Research 
Projects 

3.Systems Thinking 
Develop skillful leaders 
who understand the 
dynamics of educational 
systems and who are 
able to leverage those 
systems in coherent, 
aligned strategies for 
educational change by 
creating democratic 
learning communities 
that promote high 
achievement for all 
students. 

3.1 Examine and analyze a range of 
strategies to ensure that all members of 
the educational community (students, 
parents, teachers, administrators, district 
staff, school board, and community 
members) are working in concert toward 
achieving a shared vision. 
3.2 Examine and analyze methods by 
which leaders create expectations so that 
norms, beliefs, structures and skills for 
inquiry, innovation and continuous 
improvement are part of the day-to-day 
culture of the organization. 
3.3 Design strategies for applying 
concepts of inclusion, relationship, and 
diversity to specific institutional and 
community contexts in support of 
positive change. 
3.4 Articulate educational perspectives 
that demonstrate systems thinking at 
multiple levels (site, district, local, state, 
federal), that specify linkages among 
elements of a system, and that identify 
points of leverage for systems change. 
3.5 Formulate a systems perspective to a 
range of issues of educational practice, 
policy, and politics in support of systems 
change and sustainability. 
3.6 Demonstrate and compare leadership 
strategies that support groups in 
effective 

EDLD 8020. 
Leadership for 
Equity I 
EDLD 8021. 
Leadership for 
Equity II 
EDLD 8030. 
Leadership in 
Systemic 
Reform 
EDLD 8032. 
Sustainability 
of 
Educational 
Reform 
EDLD 8010. 
Applied Study 
of 
Educational 
Issues I 
EDLD 8011. 
Applied Study 
of 
Educational 
Issues II 
EDLD 8012. 
Advanced 
Topics 
in Educational 
Leadership 

Reflections 
 
Course 
Assignments 
 
Seminar 
Discussions 
 
Qualifying 
Exams 
 
Field 
Experience 
Applications 
 
Applied 
Research 
Projects 
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planning and decision-making processes 
that include guiding the community in 
using democratic processes to create 
meaning and a shared sense of purpose; 
surfacing disagreements, conflicts and 
gaps; asking questions that surface 
assumptions and challenge the status 
quo; and skillful eliciting and including 
diverse perspectives. 
3.8 Articulate, compare, and assess 
strategies to ensure that under-served 
students and parents are actively 
participating and influencing decisions. 
3.9 Design systems (structures, 
processes, time, resources and forums) 
that build trust, support collaboration 
and lead to shared commitments to 
support learning. 

4. Accountability for 
Equitable Student 
Performance 
Develop instructional 
leaders who possess the 
knowledge and ability 
to ensure that all 
students are producing 
high quality work and 
achieving at optimum 
levels by fostering 
effective curricular 
programs, 
student-centered 
learning 
environments, and 
accountable school 
cultures that reflect high 
expectations for student 
outcomes. 

4.1 Analyze federal, state, and local 
structures and policies that affect 
curriculum and instruction. 
4.2 Exhibit knowledge of the roles, 
responsibilities and expectations of 
leaders at all levels of an educational 
system in regards to curriculum, 
instruction and student outcomes. 
4.3 Articulate and analyze links among 
expectations, standards, assessments and 
student achievement; demonstrate skill 
in evaluating and building systems and 
processes to create and maintain a 
culture of high expectations in which 
students are producing quality work and 
achieving at high levels. 
4.4 Design and facilitate processes for 
faculty to evaluate racial and ethnic 
biases they bring to working with 
racially, ethnically and linguistically 
diverse student populations in terms of 
instruction, expectations and assessment 
practices. 
4.5 Engage parents and community 
members in supporting high 
expectations for student outcomes by 
through active outreach, educational 
programs, inclusion and two-way 
communication. 
4.6 Collect and use data/ from multiple 
sources to assess the quality of learning 
and to document patterns of 
achievement by groups and individual 
students over time. 
4.7 Analyze a variety of formal (e.g., 
standardized test scores) and informal 

EDLD 8021. 
Leadership for 
Equity II 
EDLD 8040. 
Program 
Planning & 
Evaluation 
EDLD 8041. 
Leadership for 
Educational 
Accountability 
EDLD 8070. 
Governance, 
Law & Policy 
Development 
EDLD 8011. 
Applied Study 
of Educational 
Issues II 
EDLD 8012. 
Advanced 
Topics in 
Educational 
Leadership 

Reflections 
 
Course 
Assignments 
 
Seminar 
Discussions 
 
Qualifying 
Exams 
 
Field 
Experience 
Applications 
 
Applied 
Research 
Projects 



16 
 

  

(e.g., classroom observations, review of 
student work) data on student 
achievement to identify achievement 
gaps and work with faculty and other 
community members to adjust 
instruction and monitor student 
achievement to ensure high quality 
outcomes for students. 

5. Instructional 
Leadership 
Develop instructional 
leaders who inspire a 
shared vision and 
commitment to high 
student achievement 
informed by best 
practices by developing 
structures and processes 
fostering collaboration 
and inquiry for 
continuous instructional 
improvement. 

5.1 Create and support shared vision 
leading to professional school culture in 
which teachers expand and deepen a 
range of teaching and learning strategies 
that are effective for all students. 
5.2 Demonstrate an understanding of 
instructional best practices in order to 
supervise and support faculty in 
strengthening curricular content and 
instructional practices in order to fully 
engage all students, especially 
underachieving students, in producing 
high quality work. 
5.3 Create, nurture, and sustain a 
professional culture in which teachers 
are encouraged and supported in 
collaboratively assessing curriculum and 
instruction against student outcomes. 
5.4 Create systems and processes the 
support teachers in investigating, 
adapting and implementing teaching and 
assessment strategies that are effective 
with a range of learning styles and with 
an racially, ethnically and linguistically 
diverse student population. 
5.5 Design and facilitate processes and 
structures that support a climate in 
which teachers are encouraged to pose 
questions of practice and engage in 
dialogue about race, ethnicity, language, 
home culture, equity, racism, bias, and 
institutional racism. 
5.6 Assess, align and mobilize resources 
and structures to support professional 
growth and collaboration. 

EDLD 8032. 
Sustainability 
of Educational 
Reform 
EDLD 8040. 
Program 
Planning & 
Evaluation 
EDLD 8041. 
Leadership for 
Educational 
Accountability 
EDLD 8060. 
Leadership in 
Resource 
Management 

Reflections 
 
Course 
Assignments 
 
Seminar 
Discussions 
 
Qualifying 
Exams 
 
Field 
Experience 
Applications 
 
Applied 
Research 
Projects 

6. Leadership 
Capacity, 
Organizational 
Management 
Develop leaders who 
assess, organize and 
allocate resources that 
build and sustain 
organizational culture, 
leadership, and change 
processes that move 

6.1 Demonstrate an understanding of 
educational organizations by being able 
to analyze and design dynamic systems 
that support the organizational mission 
and student achievement. 
6.2 Analyze the relationship between 
resources and student achievement 
including the nature of resources and the 
importance of “backward planning” to 
establish students outcomes first in order 
to allocate resources to meet student 

EDLD 8050. 
Leadership in 
Curriculum and 
Instructional 
Reform 
EDLD 8060. 
Leadership in 
Resource 
Management 
EDLD 8071. 
Governance & 

Reflections 
 
Course 
Assignments 
 
Seminar 
Discussions 
 
Qualifying 
Exams 
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school systems toward 
meeting student 
achievement goals. 

goals. 
6.3 Align resources to meet achievement 
goals including analyzing organizational 
budgets and structures, organizational 
culture and management practices that 
influence the allocation of resources. 
6.4 Identify, describe, and assess 
organizational culture and its influence 
and relationship to organizational 
leadership and change processes to 
address student achievement goals. 
6.5.Design systems that allocate 
resources to ensure historically 
underserved students are supported in 
the regular classroom and through 
personalized support strategies. 
6.6. Reflect on personal leadership 
capacity including backward planning to 
establish and maintain an organizational 
culture, leadership and processes for 
change that will help achieve equitable 
student outcomes. 
6.7 Formulate strategies to increase the 
distribution of leadership within the 
organization so that responsibility for 
leadership and change is shared across 
and among members of the community. 

Policy 
Development II 
EDLD 8031. 
Schools as 
Organizations: 
Linking 
Theory and 
Practice 
EDLD 8010. 
Applied Study 
of Educational 
Issues I 
EDLD 8011. 
Applied Study 
of Educational 
Issues II 

Field 
Experience 
Applications 
 
Applied 
Research 
Projects 

7. Policy/ 
Politics 
Develop leaders who 
understand the dynamic 
nature of school systems 
and educational politics 
in order to influence 
politics and policies at 
multiple levels in ways 
that support goals of 
inclusion and equity for 
all constituents, 
especially 
underrepresented 
groups. 

7.1 Analyze the ways in which federal, 
state, and local politics and priorities 
influence system goals, policies, and 
district leaders and how educational 
leaders can influence politics and 
policies at all levels. 
1.2 Analyze and assess policy 
development and enactment in relation 
to the law and how leaders both are 
influenced by and can influence policies 
at various levels. 
7.3 Establish and maintain mechanisms 
for influencing policies and politics 
within schools, communities, and the 
broader educational environment by 
building relationships with stakeholders 
and constituents. 
7.4 Design systems for ensuring open 
access and influence of communities of 
color (and other marginalized groups) to 
the political environments that shape 
school systems with a particular focus 
on reducing structures, policies and 
practices that contribute to 
institutionalized racism (e.g., access and 
equitable outcomes). 
7.5 Assess the impact of policies and 

EDLD 8021. 
Leadership for 
Equity II 
EDLD 8070. 
Governance, 
Law & Policy 
Development 
EDLD 8071. 
Governance & 
Policy 
Development II 
EDLD 8011. 
Applied Study 
of Educational 
Issues B 
EDLD 8012. 
Advanced 
Topics in 
Educational 
Leadership 

Reflections 
 
Course 
Assignments 
 
Seminar 
Discussions 
 
Qualifying 
Exams 
 
Field 
Experience 
Applications 
 
Applied 
Research 
Projects 
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administrative regulations on 
institutional racism. 

8.Research 
Develop leaders who 
are practitioner- 
researchers who 
purposefully engage in 
inquiry and construct 
knowledge that 
promotes equity in 
education and advances 
the public good. 

8.1 Demonstrate understanding of how 
knowledge is constructed in education 
and related fields. 
8.2 Identify and analyze theoretical and 
ethical issues in knowledge construction 
and research practice. 
8.3 Identify, consult, and analyze the 
range of information producers and 
stakeholders for educational issues. 
Identify and analyze multiple 
perspectives that inform educational 
issues. 
8.4 Identify and analyze gaps and biases 
in professional knowledge. 
8.5 Assess research design, claims, 
evidence, validity, and value in 
theoretical and ethical context. 
8.6 Assess research design, claims, 
evidence, validity, and value in context 
of educational organizations, systems, 
and communities. 
8.7 Identify and analyze multiple 
research designs to best address gaps in 
knowledge. Design and apply 
appropriate research methodology in 
framing and carrying out inquiry. 
8.8 Exhibit commitment to the role of 
practitioner-researcher as demonstrated 
by use of multiple avenues to create and 
share knowledge about local, state, and 
national educational issues. 

EDLD 8080. 
Conceptual 
Foundations of 
Research 
EDLD 8081. 
Qualitative and 
Quantitative 
Methods A 
EDLD 8082. 
Qualitative and 
Quantitative 
Methods B 
EDLD 8083. 
Defining 
Educational 
Issues 
EDLD 8084. 
Applied 
Research 
Methods A 
EDLD 8085. 
Applied 
Research 
Methods B 
EDLD 8086. 
Dissertation 
Seminar 
EDLD 8087. 
Dissertation 
Studies 

Reflections 
 
Course 
Assignments 
 
Seminar 
Discussions 
 
Qualifying 
Exams 
 
Field 
Experience 
Applications 
 
Applied 
Research 
Projects 
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APPENDIX B 

FACULTY PROFILES 

Gilberto Arriaza, Ph.D. 
Curriculum Vitae 

Education: 
Ph. D., Education (Social and Cultural Studies), University of California, Berkeley, 2000 
Areas of interest: 
Social Justice, research, leadership coaching, program evaluation 
Teaching History in the Program: 
EDLD 8000 Values and Purposes of Educational Leadership 
EDLD 8081Qualitative and Quantitative Methods 

 
Scholarship 

Selected Publications (2004 through 2014) 
Books 
Arriaza, G. & Briscoe, F. M. and Henze, R. C. (2009). The Power of Talk: How Words Change 
Our Lives,. Corwin Press,. Thousand Oaks, CA. 
Arriaza, G. & Krovetz, M. (2006). Collaborative teacher leadership. How teachers can foster 
equitable schools[7]. Corwin Press, Thousand Oaks, CA. 
 
Chapter Publications 
Arriaza, G. & Mendoza, N. (2007).  Equity leadership in schools[6]. Merida, Mexico. Educación y 
Ciencia. (Pp 7-20). 
 
Peer Reviewed Publications  
Arriaza, G. (2013). Los caminos del prejuicio social y cómo desmantelarlos en cuatro actos[2]. 
In Soriano, E. (Ed.). Interculturalidad y Neocomunicación. Editorial La Muralla. Madrid, Spain. 
Arriaza, G. & Henze, R. (2006). Language and reforming schools: a case for a critical approach 
to language in educational leadership[8]. International Journal of Educational Leadership. (9(2) 
157-177). 
Arriaga, G. & Katz, S. & Fuentes, E. (2005). Waging war over public education and Youth 
Services[9]. Challenging corporate control of our schools and communities. Issue editors. Social 
Justice Journal. (32(3)). San Francisco, CA. 
 
Arriaza, G. (2004). Making changes that stay made. School reform and community involvement. 
The High School Journal. (37(4). 10-24). Chapel Hill, NC. 
Arriaza, G. (2004). Changing schools for good: A study of school culture and systems[11]. Journal 
of Education and Society. (22(2). 5-21). James Nicholas Publisher. Melburne, Australia. 
Arriaza, G. (2004). Welcome to the front seat: Racial identity and Mesoamerican immigrants. 
Latinos and Education Journal. (3(4) 251-265). San Bernardino, CA. 
 

 
 

http://www.sagepub.co.uk/booksProdDesc.nav?prodId=Book230948&currTree=Subjects&level1=C30
http://www.sagepub.co.uk/booksProdDesc.nav?prodId=Book230948&currTree=Subjects&level1=C30
http://www.corwinpress.com/booksProdDesc.nav?prodId=Book226736
http://www.corwinpress.com/booksProdDesc.nav?prodId=Book226736
http://www.sagepub.co.uk/booksProdDesc.nav?prodId=Book230948&currTree=Subjects&level1=C30
http://edschool.csueastbay.edu/crosscurrents/facultyfiles/Gilberto_Arriaza/Arriaza%20y%20Mendoza.pdf
http://www20.csueastbay.edu/directory/profiles/vitae/edld/El%20Fin%20del%20PrejuicioCapítulo%206.pdf
http://edschool.csueastbay.edu/crosscurrents/facultyfiles/Gilberto_Arriaza/critical_discourse_analysis.pdf
http://edschool.csueastbay.edu/crosscurrents/facultyfiles/Gilberto_Arriaza/critical_discourse_analysis.pdf
http://edschool.csueastbay.edu/crosscurrents/facultyfiles/Gilberto_Arriaza/waging_war_over_public_ed.pdf
http://edschool.csueastbay.edu/crosscurrents/facultyfiles/Gilberto_Arriaza/waging_war_over_public_ed.pdf
http://edschool.csueastbay.edu/crosscurrents/facultyfiles/Gilberto_Arriaza/Making_Changes_that_Stay_Made.doc.pdf
http://edschool.csueastbay.edu/crosscurrents/facultyfiles/Gilberto_Arriaza/changing%20schools%20for%20good.pdf
http://edschool.csueastbay.edu/crosscurrents/facultyfiles/Gilberto_Arriaza/welcome_to_the_front_seat.pdf
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Ray Garcia, Ed. D. 
Curriculum Vitae 

Education 
Ed.D., Texas A&I University, Kingsville, TX, 1989 
Areas of interest: 
Leadership, Organizational Behavior, Systemic Reform 
Teaching History in the Program: 
EDLD 8030 Leadership in Systemic Reform 
 

Scholarship 
Selected Publications (2004 thorough 2014) 

Peer Reviewed Publications  
Garcia, R. (2008). Subduing the recalcitrant theory of sustainability: A study of leadership 
perceptions of educational reform. School Leadership Review, Vol. 3. (9-25).   
 
Garcia, R. (2005). Sustainability crisis: A time for resolution. Educational Leadership & 
Administration, Vol. 17. (33-46).  
 
Garcia, R. (1992). Implementation of the alternatives to social promotion program in 
Texas. Southwest Journal of Educational Research into Practice, Vol. 9. Newbury Park, CA: 
Sage.  
 
Garcia, R & Baptiste, P. (1990). Minority recruitment and retention in teacher education. Teacher 
Education and Practice, 6(2). (13-21).  
 

Technical Reports 

Garcia, R & Walker de Felix, J. (1991). The dropout issue and school reform. In J. Walker de 
Felix, J. Anderson, & P. Baptiste (Eds.) Research on at-risk students: The past, present and 
future.  
 
Conference Presentations  
A New Way of Leading, June 23, 2008, National/State Conference, Vermont Mathematics 
Initiative  
 
Building Leadership Capacity for English Learner Success, January 4, 2008, CA, San Ysidro 
Elementary School District 
 
Role of Educational Consulting, July 23, 2007, Glen Cove, New York, Teachscape Services 
Retreat 
 
Building Leadership Capacity in Schools, June 25, 2007, National/State Conference, Vermont 
Leadership Institute 
 
Using Classroom Walkthroughs to Change the Instructional Conversations in Schools, February 
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1, 2007, San Francisco, CA, Urban Education-Innovation & Challenges: What's Next? 
 
The Sustainability Index: A tool for Accelerating School Improvement, November 4, 2006, 
Austin, TX, National Association of Latino Administrators and Superintendents 
 
Taming the Recalcitrant Phenomenon of Educational Reform: A Sustainability Model, October 
21, 2006, Washington DC, Phi Delta Kappa International Summit on Public Education 
 
Summit on Educational Excellence and Equity II, March 24, 2006, Fresno, CA, Fresno Pacific 
University 
 
Open Forum on the School Superintendency: Sharing Diverse View of the Position-Past, Present, 
and Future, February 26, 2006, San Diego, CA, American Association of School Administrators 
(AASA) National Conference on Education 
 
Building Leadership Capacity for English Learner Success, December 2, 2005, San Diego, CA, 
California School Board Association 
 
A New Way of Leading: Building Leadership Capacity in Schools, June 27, 2005, Vermont, 
Vermont Leadership Institute 
 
Principal Leadership: Building Leadership Capacity for School Improvement, March 31, 2005, 
Colorado, Association of School Executives and the Colorado Department of Education 

 
Margaret Harris, Ed.D. 

Curriculum Vitae 
Education: 
Ed.D., Educational Leadership, University of California, Berkeley, 2010. 
Areas of interest:  
Social Justice, Equity, Transformational Leadership 
Teaching History in the Program: 
EDLD 8083 01 Defining Educational Issues   

 
Scholarship 

Selected Publications (2004 through 2014) 

Publications 

Currently co-authoring book on Auto-ethnographic Narratives 
Teacher Efficacy Beliefs: Understanding the Relationship Between Efficacy and Achievement in 
Urban Elementary Schools –  (Dissertation 2010) 
Teacher Efficacy Beliefs: A Lens of Perception – 2005 (unpublished) 
The Effects of Educators’ Beliefs on Student Achievement – 2004 (unpublished) 
 
 

Conference Presentations  



22 
 

 

2014 NCPEA Summer Conference – Paper Presentation: Unmasking the Tensions Between 
Leadership and Self and the Persona of Silence (M. Harris & A. Dailey). August 6-8, 2014 

 
2014 CAPEA Summer Annual Conference – Round Table: Preparing Leadership to Lead 

Equitable Linked Learning Schools (P. Winkelman, M. Harris, J. Lopes, & C. Mendoza). 
August 6, 2014 

 
12th Annual Hawaii International Conference on Education. Paper Presentation - Peer-Reviewed: 

The Evolution of A Revolution: The Multiple Contexts of Our Own History That Influences 
Leadership Practices. January 5-8, 2014 

 
Fall 2013 CAPEA Conference Paper Proposal Presentation: The Multiple Context of Our Own 

History That Influences Leadership Practices. October 10-13, 2013. 
11th Annual Hawaii International Conference on Education – Conference Paper  
     Presentation: Understanding the Relationship Between Efficacy Beliefs and Achievement 
      in Urban Schools. January 6-9, 2013.    
 
Pending Publications  
28th Annual UCEA Convention – Paper Presentation: Things Not Said: The Autobiographic 

Narratives of Two African American Women in Leadership Positions in K-12 and Higher 
Education (A. Dailey & M. Harris) November, 2014. 

 
Teacher Efficacy Beliefs: The Parent Trap – A Justification for Low Student Achievement  

(Publication Pending SAGE peer-review) 
 
Tolerance Can Be A Bad Word and Unbeknownst To Me – Auto ethnographic Narratives for CSU 

East Bay FLC diversity publication (In progress) 
 
Debunking Sacred Cows – The Pitfalls of Teacher Beliefs, January, 2011 (Submission Pending) 
A Missing Link to Scaling Up, March, 2010 (Pending Publication) 
 
Great Expectations: The Effects of Teachers Beliefs, October, 2009 (not published) 
 
Cultural Foundation: A Possible Cause for the Academic Achievement Gap, July, 2007 (Pending  
Revisions) 
Death and Transfiguration: Urban Nomads, August, 2005 (not published) 

Research Investigations 

Linked-Learning: Impact and Influence on Educational Administration Programs- Current Project 
Research Collaborator – CSUEB Diversity Grant Project- Current Project 
Principal Investigator – Teacher Efficacy Beliefs: Understanding The Relationship Between 

Teacher Efficacy Beliefs and Achievement in Urban Schools, 2006 -2010 (IRB Approved - UC 
Berkeley) 
 

 

Conference Presentations  
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2014 NCPEA Summer Conference – Paper Presentation: Unmasking the Tensions Between 
Leadership and Self and the Persona of Silence (M. Harris & A. Dailey). August 6-8, 2014 

 
2014 CAPEA Summer Annual Conference – Round Table: Preparing Leadership to Lead 

Equitable Linked Learning Schools (P. Winkelman, M. Harris, J. Lopes, & C. Mendoza). 
August 6, 2014 

 
12th Annual Hawaii International Conference on Education. Paper Presentation - Peer-Reviewed: 

The Evolution of A Revolution: The Multiple Contexts of Our Own History That Influences 
Leadership Practices. January 5-8, 2014 

 
Fall 2013 CAPEA Conference Paper Proposal Presentation: The Multiple Context of Our Own 

History That Influences Leadership Practices. October 10-13, 2013. 
 
11th Annual Hawaii International Conference on Education – Conference Paper  
     Presentation: Understanding the Relationship Between Efficacy Beliefs and Achievement 
      in Urban Schools. January 6-9, 2013.    

 
Barbara (Bobbie) Plough, Ed.D. 

Curriculum Vitae 
Education: 
Ed.D., Educational Leadership, San Diego State University, San Diego, CA 
Areas of interest: 
Innovative instruction, alternative educational settings, technology in education 
Teaching History in the Program: 
EDLD 8000 Values and Purposes in EDLD 

Scholarship 
Selected Publications (2004 through 2014) 

Peer Reviewed Publications  
Plough, B. (2014).  School Board Governance and Student Achievement: School Board 
Members' Perceptions of Their Behaviors and Beliefs.  Journal of Educational Leadership 
and Administration: Teaching and Program Development. January/February 2014. 
 
Garcia, R. & Plough, B. (Under Review) Sustained whole school English learner reform: A 
heuristic approach to professional learning in middle schools. Journal of Education for 
Students Placed At-Risk. 
 
Plough, B. (2011). School board governance and student achievement: School board 
members’ perceptions of their behaviors and beliefs (Doctoral dissertation). San Diego State 
University, San Diego, CA 

 
Conference Presentations  

Ethical and Reflective Leadership, Association of California School Administration, (ACSA) 
Superintendents Academy, Burlingame, CA, March 21, 2014 
What Does it Take? Presentation to GAINS (Girls Achieving in Non-Traditional Subjects), 
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Santa Clara Unified School District, Santa Clara, CA, February 12, 2014 
School Board Governance and Student Achievement: School Board Members’ Perceptions of 
Their Behaviors and Beliefs, November 8, 2013, UCEA (University Council of Educational 
Administration) Annual Conference, Indianapolis, Indiana. 
 
School Board Members: Can They Provide 21st Century Leadership? October 11, 2013, 
CAPEA (CA Association of Professors of Education Administration) Annual Conference, 
Oakland, CA 

 
 

Peg Winkleman, Ph.D. 
Curriculum Vitae 

Education: 
Ph.D. in Educational Administration, University of California at Berkeley, 1995 
Areas of interest: 
Social Justice, Marginalized Populations, Leadership, Research 
Teaching History in the Program: 
EDLD 8050  Leadership and Curriculum and Intuitional Reform 
 

Scholarship 
Selected Publications (2004 through 2014) 

Books 
Winkelman, P., & Collay, M. A Tale of Two Scholar-practitioners Leading for Social Justice. 
Global leadership for social justice: Taking it from the field to practice, Emerald publishing, 2012 
 
Peer Reviewed Publications  
 
Winkelman, P. & Engdahl, E., (in press) Preservice teachers: Advocating for the Arts to 
Preservice Administrators.  In M. McKenna (Ed.), Communities of Practice in Arts Education, 
Washington, DC: Arts Education Partnership, Teacher College Press 
 
Winkelman, P., Dell’ Olio, F., Jones, A., Jindra, S., Jungwirth, L., Lindsey, D.B., Lindsey, R. B., 
Mirci, P., L Purrington, L., Moore-Steward, T., Thomas, C., Ward, C., & Wise, D., CAPEA: 
Promoting Equity and Excellence in Educational Leadership Preparation Educational Leadership 
and Administration, 2014 
 
Winkelman, P. Collaborative Inquiry for Equity: Discipline and Discomfort Planning and 
Changing: An Educational Leadership and Policy Journal, 2013 
 
 
Collay, M., Winkelman, P., Fennel-Smith, K., Evaluating the Influence of Critical Social Theory 
in a Scholar-Practitioner Doctoral Program, Educational Leadership Review, 2013 
 
Collay, M., & Winkelman P., Focusing scholar-practitioner research on social justice and equity.  
Scholar –Practitioner Quarterly, Volume 6, Number 3, 2012 
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Winkelman, P., Allison, B., Collay, M., Gentilucci, J., Jindra, S. & Wilson, D., The After-School 
Program Handbook for School Site Leaders The California State University and The David and 
Lucile Packard Foundation, 
 
Greenwood, S. & Winkelman, P., Culturally Responsive Teaching and the Role of the 
Administrator Published Proceedings, National Council of Professors of Educational 
Administration 65th Annual Summer Conference: Blazing New Trails: Preparing Leaders to 
Improve Access & Equity in Today’s Schools 
 
Aprill, A., Kessler, R., McAlinden, U., Ostholthoff, A. & Winkelman, P. What School Leaders 
Can Do To Increase Arts Education Arts Education Partnership The President’s Committee on 
the Arts and Humanities, Reinventing in Arts Education: Winning America’s Future Through 
Creative Schools, Washington, D.C. 
 
Winkelman, P., & Storms, B. Vision Walking.  Published Proceedings, National Council of 
Professors of Educational Administration Summit 2010:  Promoting “Capitol” Ideas of 
Leadership, Culture, and Diversity Research on Educational Leadership, 2010 
 
Collay, M., Winkelman, P., Garcia, R. & Guilkey-Amado, J. Transformational leadership 
pedagogy: Implementing equity plans in urban schools.  Educational Leadership and 
Administration, 2009 
 
Conference Presentations  
 
Winkelman, P., Garcia, R., & Brizendine, E., Co-constructing Leadership Preparation: District 
Leaders and University Faculty Collaborate on Curriculum, Instruction and Praxis National 
Council of Professors of Educational Administration 67th Annual Summer Conference: 
Innovation, Inventiveness, and the Imagination: Leading into the Future, August, 2013, New 
York, New York 
 
Collay, C & Winkelman, P., Using on- the- ground and online approaches to address diversity to 
Improve Instruction in Leadership National Council of Professors of Educational Administration 
67th Annual Summer Conference: Innovation, Inventiveness, and the Imagination: Leading into 
the Future, August, 2013, New York, New York 
 
 Davis, L. & Winkelman, P. Algebra is a Civil Right: Increasing Achievement for African 
American Males in Algebra Through Collaborative Inquiry American Educational Research 
Association Annual Meeting, April 2013, San Francisco, CA 
 
“Teacher Leadership Policy” Panel discussant offering perspectives on national state and local 
policies related to teacher leadership at the California Council on Teacher Education Spring 
Conference 2013 San Jose, CA 
 
“Partnerships Beyond School Walls” with Donald Evans and Lettie Ramirez Presented at the 
California Association of Latino Superintendents and Administrators, CALSA 5th Annual 
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Conclave In Education, “21st Century Leadership” Collaborative, Communicative, Connected. 
Santa Clara, CA 
 
Winkelman, P., “Equity Plans Revisited” Presented at the California Association of Professors of 
Educational Administration Spring Conference 2012: Leading Equity-Principled Communities of 
Practice, Sacramento, CA 
 
Winkelman, P., Emerging Leaders Create Case Studies to Investigate Leadership Dilemmas 
American Educational Research Association Annual Meeting, April 2012, Vancouver 
 
Greenwood, S. & Winkelman, P., Participatory Action Research Facilitates the Implementation of 
Culturally Responsive Practices American Educational Research Association Annual Meeting, 
April 2012, Vancouver 
 
Collay, M. & Winkelman, P., Scholar-practitioners Transform Urban Education Through 
Participatory Action Research American Educational Research Association Annual Meeting, 
April 2012, Vancouver 
 
Collay, M. & Winkelman, P., Evaluating the Influence of Critical Social Theory in a Scholar-
Practitioner Doctoral Program The University Council for Educational Administration 
Convention 2012: The Future is Ours: Leadership Matters, Denver, Colorado 
 
Winkelman, P. & Collay, M. Educational Leadership Students Examine After-School Activities: 
Surprising Findings, National Council of Professors of Educational Administration 65th Annual 
Summer Conference: Blazing New Trails: Preparing Leaders to Improve Access & Equity in 
Today’s Schools, Portland, Oregon 
 
Winkelman, P., Teachers Leading Leaders in Advocacy for Arts Education Presented at the 
California Council on Teacher Education Spring Conference 2012: Race, Student Engagement, 
and Schooling Practices, San Jose, CA 
 
Davenport, J., Engdahl, E., Winkelman, P., Donahue, D., Kroll, L., Michaels, M., Music, L., & 
Wettrich, A. The Power of Partners: Strategic Arts Learning Collaborations-Arts Education 
Initiative Arts Education Partnership Fall 2011 National Forum: Transforming Urban School 
Systems Through The Arts, San Francisco, CA 
 
Winkelman, P., Lee, G., & Collay, M. Collaborative Inquiry for Equity: What is the leader’s role? 
American Educational Research Association Annual Meeting, April 2011, New Orleans 
 
Lee, G, Winkelman, P., & Collay, M. How Leaders Conceptualize and Use Data in Collaborative 
Inquiry:  What Counts? American Educational Research Association Annual Meeting, April 
2011, New Orleans 
 
Lee, G, Collay, M., & Winkelman, P. Interpretations of Leadership:  Situating Agency within 
Organizational Perspectives American Educational Research Association Annual Meeting, April 
2011, New Orleans 
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Collay, M., Lee, G, & Winkelman, P. Building a Social Justice Pedagogy American Educational 
Research Association Annual Meeting, April 2011, New Orleans 
 
Collay, M. & Winkelman, P. Conducting Applied Research at School Site for the Public Good: A 
Cross-Case Analysis of Three Scholar-Practitioners The University Council for Educational 
Administration Convention 2011: Forecasting the Future of Leadership Preparation and Practice: 
Reclaiming Ground Through Research, Policy and Politics, Pittsburgh, PA 
 
Winkelman, P. & Collay, M. Using Diversity to Improve Instruction in the College Classroom” 
with Michelle Collay.  Presented at the 13th CSU Regional Symposium on University Teaching, 
CSU San Bernardino, CA 
 
Winkelman, P., After school programs, more than an afterthought:  Preparing administrators to 
lead an extended day Presented at the California Association of Professors of Educational 
Administration Fall Conference 2010 Preparing Educational Leaders: Relevance for our 
Profession Cal Poly Pomona, CA 
 
Winkelman, P., Instruction and Program Interventions/Strategies workshop panel discussant 
Annual Research to Practice Conclave Connecting Educational Leaders and Researchers on 
Promising Practices for Improving Latino Student Achievement Sponsored by California 
Association of Latino Superintendents and Administrators and UC Davis School of Education, 
Sacramento, CA 
 
Using applied research to support scholar practitioners in school leadership.” with Michelle 
Collay.  Presented at the 12th CSU Regional Symposium on University Teaching, San Luis 
Obispo, CA 
 
Winkelman, P., & Storms, B. Vision Walking. National Council of Professors of Educational 
Administration Summit 2010:  Promoting “Capitol” Ideas of Leadership, Culture, and Diversity 
Research on Educational Leadership, Washington D.C. 
 
Winkelman, P., & Storms, B. Connecting Theory and Practice:  Case Studies by Educational 
Leadership Students. National Council of Professors of Educational Administration Summit 
2010:  Promoting “Capitol” Ideas of Leadership, Culture, and Diversity Research on Educational 
Leadership, Washington D.C. 
 
Winkelman, P. A Case Study of Case Studies Developed by Educational Leadership Students 
Hawaii International Conference on Education, Honolulu 
 
Winkelman, P., Collay, M. & Storms, B. Inquiry as Pedagogy: Preparing Aspiring Administrators 
to Lead for Equity.  American Educational Research Association, April 2009, San Diego, CA 
 
Collay, M., Winkelman, P., Garcia,R. & Guilkey-Amado, J. Transformational leadership 
pedagogy: Implementing  equity plans in urban schools. American Educational Research 
Association, April 2009, San Diego, CA 
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Reflecting Department Vision in Assessments:  Collaborating to Design and Align Signature 
Assignments (with M.Collay) National Council of Professors of Educational Administration.  
2008, San Diego, CA 
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APPENDIX C 

PROGRAM SUPPORT AND RESOURCES 

Financial support 
Faculty:  
 

Faculty members are provided with various types of financial support. Ed.D. faculty 
members are provided office supplies, licensed computer software and travel 
reimbursement.  
 

Students: 
 

The Ed.D. program provides various forms of financial support to students as they 
matriculate through the program. Student travel to local and national conferences are 
funded by the Ed.D. program. Students are encouraged to present at conferences and 
share their scholarship in various academic communities and outlets.  A portion of the 
budget is allocated toward research support from the library to help students 
throughout the program. Software and hardware used for research analysis will be 
purchased by the program for students use.  

 
Physical Resources 

Library: The Library provides Ed.D. students with a variety of resources to support their 
academic work and final dissertation completion. Services include the library 
facility, the library website (access to databases online), and librarian assistance.  

Office of Information 
Technology Services: 

Information Technology Services aims to enhance teaching and learning by 
providing access to innovative and reliable technology, facilitate business 
effectiveness and efficiency, and to enable information access anytime and 
anywhere for our constituents. ITS provides services to students and faculty 
members including a Service Desk (a single point-of-contact for accessing IT 
services and support), Academic technology support (computer labs, media 
center, smart classrooms, and online support) and the Knowledge Base (an 
online search tool to find information on specific programs, applications, 
services etc.).  

Office of Faculty 
Development and 
Faculty Center for 
Excellence in Teaching:  

The Faculty Center was founded to support faculty in their roles as teachers, 
scholars, and members of the university and wider community. The 
Center is committed to promoting a spirit of innovation and 
c o l l a boration and a love of learning. Its programming is extensive and 
varied, including instructional institute workshops on topics related to 
innovative pedagogies designed to improve instruction and student 
learning, technology-based course management tools, instructional mini-
grants, reading groups, writing circles, and assessment of student 
learning. The Directors and staff are committed to developing services to 
serve the faculty of the Ed. D. program, and to contribute to the 
development of a doctoral culture on campus. 
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Library 

Student 
Services: 

The Libraries provide a full range of services and resources The Libraries' electronic 
subscription databases, full-text periodical collections and electronic monograph and 
reference collections are accessible online through a proxied internet interface. The 
Libraries provide document delivery of unsubscribed journal articles and participate in 
the LINK+ consortia to fill many print monographic requests. A full range of Inter- 
library loan services, laptop rentals, book reserves are also available. There are allocations 
for document delivery and copyright clearance of journal articles and dissertations in the 
program budget. 

Existing collections, including literature and citation databases, journal, 
monographic and reference resources, developed to support Master's programs 
in Educational Leadership and allied fields will be supplemented with additional 
research level materials. Collection allocations have been made for print and 
online reference and monographic sources, journal subscriptions and backfiles, 
and dissertation and journal literature indices. Material allocations increase for 
the first three years and are inflation indexed. Additional funding may be 
applied to projected resource needs as appropriate. 

 
Website: The library has tailored services and resources for Ed.D. students through the purchase of the 

Sage Publication database of journals. It is a great resource for identifying and linking to 
scholarly research. It addition the library offers 100+ online databases that contain many full 
text articles or connect to other sources for full-text. They have a growing collection of 
electronic books available to Ed.D. students via online catalog. The library also provides 
individual assistance for using the library and its resources, and is willing to meet students at 
their convenience for a research consultation. The library has demonstrated their commitment 
to supporting advanced research and helping doctoral students progress toward degree 
completion.  
• Available eBooks for doctoral students: 

o The Doctoral Student's Advisor and Mentor: Sage Advice from the Experts, 
2010 

o Practical Guide to the Qualitative Dissertation, 2007 
o Encyclopedia of Education, 2nd ed. 2003 

• The homepage contains links to different resources around campus available to students. 
• Provides links to various library services, general information and services for assisting 

disabled services. 
• Provides links and information about how to obtain articles and books from other 
libraries, when they are not available at CSUEB. 
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Librarian 
Assistance: 

Existing staffing levels in reference, inter-library loan, electronic reserve, and public 
services are expected to meet program needs. Reference services include 24 hour a day, 
seven day a week online academic reference services through the Questionpoint 
consortium. 

Intensive faculty development is planned for the quarter before the program 
begins, including orientation to online library resources, use of online 
resources and electronic reserves in the learning management system, and the 
use of current awareness technologies (i.e. email table of contents and search 
alerts, RSS). 

Similar intensive orientation programs are planned for entering cohorts, with 
the addition of training in the use of bibliographic management software and 
an online research community for doctoral students. Students will be advised 
of necessary information technology and hardware/software proficiencies. 
Training and support will be provided by librarians and information 
technology personnel. 

 

Technology resources and support 
Student 
Computer  
and 
Research  
Labs: 

CSU East Bay provides computer access to students for academic work. There are general 
usage labs, discipline specific labs and research and specialization labs on campus.  

CSU East Bay also utilizes Virtual Computing Labs. VCL allows students and faculty 
members can access specialized software remotely through a web browser. This expands the 
possibilities of using software needed for classes beyond the physical labs on campus. And 
there is no need to install any software on any particular lab computers.  

Service 
Desk: 

The ITS Service Desk is your single point-of-contact for accessing IT services and support. 
The Service Desk is an online service offering live chat help for students, faculty and staff 
and wide range of remote and onsite support. Service Desk support includes: 

• BlackBoard Help  
• Classroom and Lab Support 
• Facilities Requests  
• Google Apps Help 
• Knowledge Base (an online search tool to find information on specific programs, 

applications, services etc.) 
• Manage NetID (student ID system) 
• Register for Training 
• Training Resources 
• Footprints Ticketing System (request IT services) 

 

http://iservicedesk.csueastbay.edu:81/
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Student Services 

Orientation: 
 
 

Orientation is held for incoming students prior to the start of the semester. They are 
given a tour of the campus library and the services available for Ed.D. students.  Faculty, 
Staff and students have the opportunity to meet before the start of the semester.  

Handbooks: 1.   Student Handbook 
o This handbook acquaints students with the goals and procedures of the Ed.D. 

program, selected policies and regulations of California State University, 
East Bay, and with some of the resources available to doctoral students. 

2.   Dissertation Handbook 
o This manual sets forth the requirements for the preparation and submission 

of the dissertation for the Doctoral Program in Educational Leadership for 
Social Justice at California State University East Bay. The doctoral journey 
consists of 6 primary components: (a) the coursework, (b) two Qualifying 
Examination Papers, (c) the Formal Proposal, (d) the proposal defense, (e) 
the Dissertation and, (f) the Oral Defense of Dissertation. 

        3.     IRB Handbook 
o The purpose of this handbook is two--‐fold: to acquaint students with the 

IRB process and steps leading to the submission of the IRB application 
Protocol to the ELSJ Academic Coordinator; and the submission of a 
complete IRB application Protocol to the University IRB Committee for 
approval.   

Teaching 
Faculty and 
Academic 
Advising: 
 
 

Teaching faculty members and academic student advisors provide important information 
regarding achievement of student learning objectives and program delivery. This information 
is shared with the core faculty group during scheduled monthly meetings. This allows for 
faculty to address the learning status of doctoral students and to make program adjustments 
as needed. We have initiated efforts to establish a standard student advising protocol in the 
form of “check in” questions. This will ensure that the data being collected by individual 
faculty advisors is consistent and coherent. A sample of questions used to guide advising 
efforts includes the following: 

• Student evaluation of their strengths and weaknesses. 
• Examination of their work. How did they do in some of their assignments 

and how might they do in subsequent course activities? 
• What kind of feedback did they receive and how are they using this 

feedback as they move forward? 
• How are they using the assignments to develop their areas of interest for 

their dissertation? 
• Talk about their interest. 
• What are their needs in the program? 

• Discuss whether they might need any writing skills help. 
Program 
Director 
Check-ins: 

 

The Program Director meets with doctoral student cohorts on a monthly basis to assess 
student learning and program effectiveness as experienced by doctoral students. This 
information is then presented to the core faculty at regular meetings for possible curriculum 
or program changes. The process follows a “continuous improvement” model. 
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Scholarships, assistance and other student financial resources 
Graduate Equity 
Fellowship 

A $1,500 grant for students who have experienced economic and educational 
disadvantages. Students must meet financial and academic requirements and be 
classified or conditionally classified in a graduate program at CSU East Bay. 

Financial Aid The Free Application for Federal Student Aid (FAFSA) is available on the web at: 
www.fafsa.ed.gov. Students are strongly encouraged to complete the FAFSA each 
year by the March 2 priority filing date. The FAFSA helps determine eligibility for 
grants, Work-Study, and loans. Eligibility for limited funds is determined by 
financial need and FAFSA priority filing. If students are a California resident, they 
may also apply for a Cal Grant by completing the FAFSA and asking CSUEB to 
submit your grade point average (GPA) to the California Student Aid Commission 
by March 2 for high school/college students, and September 2 for California 
Community College transfer students.   
 
Note: The federal Military Selective Service Act requires most males between the 
ages of 18 and 25, who reside in the United States, to register with the Selective 
Service System. If students are subject to the Act and fail to register, the student will 
be deemed ineligible to receive all need-based student grants funded by the state or 
a public postsecondary institution. See “Military Selective Service Act” in the 
University Catalog for additional information.  

Loans and Grants 
 

If students demonstrate financial aid need, they may be considered for one or more 
of the following programs: Pell Grant, Federal Supplemental Educational 
Opportunity Grant, State University Grant, Cal Grant A or B, Work-Study, Perkins 
Loan, Stafford Loan, Parent PLUS Loan, and Graduate PLUS Loan. Students may 
qualify for Unsubsidized Stafford Loan Program and Parent PLUS Loan without 
demonstrating need.  
 

Center for Student 
Research, Research 
Fellowship Program 

The Center for Student Research at CSU East Bay is committed to providing a 
rich out-of-class experience for its students by providing faculty mentored research 
and creative activity opportunities. These experiential learning activities provide a 
deeper learning experience for students and result in higher retention and graduation 
rates. 

Students at CSUEB can receive financial support to participate in faculty mentored 
research or a creative activity through the Research Fellowship program. Students 
enrolled in the program receive $500 per quarter and may apply for additional funds 
to support travel to attend professional conferences and for the purchase of supplies 
to support their project. The Louis Stokes Alliance for Minority Participation 
(LS-AMP) provides financial support and mentored research opportunities for 
undergraduate students in STEM disciplines interested in going to graduate school. 

Work-Study Program 
 

Work-Study is earned through part-time employment in on campus and certain off-
campus jobs. If students are eligible, Work-Study employment can assist students in 
meeting educational expenses without incurring indebtedness. Financial Aid will use 
the information provided on the FAFSA to determine eligibility for Work-Study.  
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APPENDIX D 

QUALIFYING EXAMINATION RESULTS RUBRIC  

M = meets standard – 2 points 

A = approaching standard – 1 point 

B = below standard – 0 points 

***************************** 

• 9-10  Passing – No revisions required, suggestions may be provided  * 
• 7-8  Passing – Minor revisions may be suggested ** 
• 5-6  Passing – Revisions Required (meet with Academic Coordinator) *** 
• 3.5 – 4 Barely Passing – Revisions Required (mandatory meeting with **** 

                        Academic Coordinator) 
• 0 – 3.4 Not Passing – Revisions Required (Mandatory meeting with  ***** 

                        Academic Coordinator and Program Director) 

Rubric Column: 

I Definition of the Problem 

II Development and Support of the problem 

III Data Presentation and Interpretation 

IV Quality of Argument 

V Organizational Structure 

Paper Student Paper 
 

Total 
Points 

Average 
Score 

Revisions 
Required 

Rubric 
Column 

I II III IV V    

Paper 1        * 
      
      

Paper 2        *** 
      
      

Paper 3        * 
      
      

Paper 4        **** 
      
      

Paper 5        * 
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Paper 6        * 

      
      

Paper 7        * 
      
      

Paper 8        ** 
      
      

Paper 9        ** 
      
      
Paper 10        * 
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APPENDIX E 

QUALIFYING EXAM EVALUATION FORM 

Student Feedback Form Instructions: 1) Please enter the student number & reviewers name. 2) Type 

your comments in the gray-shaded blocks under each of the five rubric criteria. The blocks will expand to 

fit your comments. Please be specific and detailed in your feedback to each student. 3) In each Rubric 

Score section, please select the appropriate standard for the criteria being assessed. 4) Provide student 

with “tracked changes” their paper submitted for review. 

Thank you for your reviews! 

Student Number: 
 
Reviewer’s  Name: 
 
 
Definition of the problem: please provide feedback, with examples from the student’s work, regarding 
the definition and examination of the problem in the paper.  
 
 
Rubric Score: Using the accompanying rubric, please indicate if the Definition of the problem --  
 
Meets Standard _______   is Approaching Standard ________ or is Below Standard __________ 
 
Development and support of the problem: please provide feedback, with examples from the student’s 
work, regarding supporting evidence, depth and breadth of information presented and any insights in the 
paper. 
 
 
Rubric Score: Using the accompanying rubric, please indicate if the Development and support of the 
problem --  
 
Meets Standard _______   is Approaching Standard ________ or is Below Standard __________ 
 
Data presentation and interpretation: please provide feedback, with examples from the student’s work, 
regarding the data presented, analysis of the data and the integration of data in the narrative. 
 
 
Rubric Score: Using the accompanying rubric, please indicate if the Data presentation and 
interpretation --  
 
Meets Standard _______   is Approaching Standard ________ or is Below Standard __________ 
 
Quality of argument: please provide feedback, with examples from the students work, regarding the 
argument framed and discussed in the piece. 
 
 
 
Rubric Score: Using the accompanying rubric, please indicate if the Quality of the argument --  
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Meets Standard _______   is Approaching Standard ________ or is Below Standard __________ 
 
Organizational structure: please provide feedback on the use of APA style, the clarity of expression and 
structure of the paper. 
 
 
Rubric Score: Using the accompanying rubric, please indicate if the Organizational structure --  
 
Meets Standard _______   is Approaching Standard ________ or is Below Standard __________ 
 
Overall performance: please provide specific feedback regarding the entire piece of writing. What are 
its strongest features? What specifically needs attention? How might the areas discussed above be 
improved? 
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APPENDIX F 

OVERVIEW OF PROGRAM GOAL ASSESSMENTS 

Critical Question 

To what extent does our sequence of courses build students’ understanding of and development of the 
dissertation manuscript? 

• What specific writing assignment contributes towards this understanding and development? 
o What aspect of this assignment contributes to the building of students’ manuscript? 

• What specific writing assignment assists students in demonstrating a thorough knowledge of prior 
scholarship in relation to their selected topic or given topic? 

 

Please complete the following for each course you teach in the doctoral program: 

Writing Skill Development Yes No Specific Writing 
Assignment 

Demonstrates a thorough knowledge of prior 
scholarship in relation to students’ selected 
topic or given topic 

   

Develops students’ ability to analyze, critique, 
interpret, and integrate information from prior 
scholarship 

   

Develops a coherent discussion of the 
relationships among prior scholarship 

   

Presents findings in a manner for displaying 
qualitative and quantitative data 

   

Includes a coherent discussion of findings and 
the meaning of results; isolate findings 
(analyze) 

   

Combines sources of information to reach a 
larger understanding (synthesis) 

   

Incorporates knowledge of social, historical, 
and political theories and processes 

   

Evaluates published quantitative and 
qualitative research studies 

   

Compare and contrast theories    
Develops strategies about how to formulate 
research questions that will address potential 
knowledge gaps in a selected field of research 

   

Reflects an understanding of the use of 
appropriate research method and research 
design for a research problem 

   

Determines appropriate sampling, data 
collection, and analytical approaches for 
qualitative and quantitative research design 

   

Reflects mastery of scholarly writing 
(grammar, punctuation, sentence construction, 

   



39 
 

 

paragraph formation, and styles) consistent 
with the dissertation manuscript 
 

• What specific writing assignment assist students in developing their ability to analyze, critique,  
(needs to complete question)? 

• What types of writing do students practice in your course? 
• What are the ways in which you align your course curriculum to inform the dissertation? 
• What are ways in which you move verbal discourse to writing discourse? 
• What practices within your course facilitate the learning of academic language and content? 
• What assignments provide students to connect writing and critical thinking? 
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APPENDIX G 

STEPS IN THE WRITING PROCESS 
 

Definition of a Problem 
Norming:  
The norming protocol presented here provides a process that we can use to discuss the rigor and relevance 
of student work and its alignment to the department’s student learning outcomes and to reach consensus 
about how to score student work based on the agreed-upon rubric scoring criteria.  
Department Agreement: 
A problem or issue exists when a situation raises doubt, perplexity, or difficulty and compels us to act. 
Thus, a problem or issue can be said to be a gap between the current state of things and a desired state of 
things. 
Purpose of Norming: 
To assist us in developing a common understanding of what is expected in terms of student performance 
according to our common reference (rubric), we must align our scoring so that we each apply the rubric 
consistently across students and we, as instructors, score consistently with one another. Norming and 
scoring of student work serves two purposes: Evaluating student mastery, and; to develop shared 
expectations. (Norming brings us to calibration by having us take the process one step further by aligning 
our scoring with anchor papers that serve as models that clarify expectations and interpretation of the 
rubric.) 
Process: 

• Discuss the value of norming 
• Discuss the task (or prompt) that students were assigned 
• Review the rubric 

o Discuss the dimension definitions 
o Discuss components within each dimension 

• Review Papers 
o Discuss impressions of student work based on the rubric 

• Determine Programs’ Next Steps 
o Norming process for each program 
o Selection of examples for website 

 
Guiding Questions: 

1. What evidence can we collect about our students’ learning? 
2. What evidence do we have that shows the knowledge, skills, and understandings our students 

have achieved? 
3. What evidence shows that students are meeting or exceeding our achievement expectations and 

which students are not? 
 

Next Steps: 
Data has been collected and analyzed, and the following have been considered: 

• Alignment and sequence of writing across the program. 
o Developing  a writing matrix 

• Examination of gaps, if any, in the writing sequence that leads to the development of the 
dissertation. 

• Alignment/re-alignment of benchmark assessments.  
• Alignment/re-alignment of courses. 
• Alignment of existing writing supports for students and the placement, frequency, and duration of 

these supports. 
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• Revising and/or augmenting structured writing supports for students and the placement, 
frequency, and duration of these supports. 

• Recommendations. 
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APPENDIX H 
 

GRADUATION RATE FOR CSUEB Ed.D. PROGRAM (First 5 years) 
 

  
Cohort 1                 
start date 2008 

Cohort 2           
start date 2009 

Cohort 3                
start date 2010 

Total for        
Cohort 1-3 

Original Cohort 
# 11 12 22 45 

  

*1 student 
withdrew *2 
students ABD 

*5 students 
withdrew  *1 
student ABD 

*2 students 
withdrew *10 
students ABD 

*8 students 
withdrew *13 still 
in progress (ABD) 

Graduated by 3 
year mark  

7 students 
graduated: 63.6% 

4 students 
graduated: 33.3% 

5 students 
graduated: 22.7% 35.6% average 

Graduated by 
3.25 year mark     

1 student 
graduated: 27.3% 
(4.6% increase) 

37.8% average            
(2.2% increase) 

Graduated by 3.5 
year mark     

4 students 
graduated: 44.5% 
(17.2% increase) 

46.7% average            
(8.9% increase) 

Graduated by 
3.75 year mark   

1 student 
graduated: 41.7% 
(8.3% increase)   

48.9% average            
(2.2% increase) 

Graduated by 4 
year mark 

1 student 
graduated: 72.7% 
(9% increase) 

1 student 
graduated: 50% 
(8.3% increase)   

53.3% average            
(4.4% increase) 

Total Graduation 
Rate 72.70% 50% 44.50% 53.30% 
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3 year mark 
35.60% 

3.25 year mark 
37.8% completion 
(2.20% increase) 

3.5 year mark 
46.7% completion  
(8.90% increase) 3.75 year mark 

48.9% completion 
(2.20% increase) 

4 year mark 
53.3% completion 
(4.40% increase) 

Withdrew 
17.80% 

ABD 
28.90% Year 3

Year 3.25

Year 3.5

Year 3.75

Year 4

Withdrew

ABD

3 year mark 
63.60% 

completion 

4 year mark 
72.7% completion 
(9.00% increase) 

Withdrew 
9.00% 

ABD 
18.40% 

Year 3

Year 4

Withdrew

ABD

Cohort 1 (2008) Completion Rate  

Overall Completion Rates: Cohorts 1-3 
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3 year mark 
33.30% 

completion 

3.75 year mark 
41.7% completion 
(8.30% increase) 

4 year mark 
50% completion 
(8.30% increase) 

Withdrew 
41.80% 

ABD 
8.30% 

Year 3

Year 3.75

Year 4

Withdrew

ABD

3 year mark 
22.70% 

3.25 year mark 
27.3% completion 
(4.60% increase) 

3.5 year mark 
44.5% completion 
(17.20% increase) 

Withdrew 
9.00% 

ABD 
46.50% 

Year 3

Year 3.25

Year 3.5

Withdrew

ABD

Cohort 2 (2009) Completion Rate 

Cohort 3 (2010) Completion Rate 



45 
 

 

APPENDIX I 

GRADUATED STUDENTS’ PROFESSIONAL PROFILES 

2014 Graduates 
 
Stacey Bamford-Bolyard 
Dissertation: “Restorative Justice: Theory into Practice.” CAPEA Conference Roundtable 
presentation, Oakland, CA, October 2013 

Chairperson: Dr. Gilberto Arriaza  
Committee members: Dr. Margaret Harris & Dr. Tony Shah 

 
Christine Miller  
Dissertation: “Facilitating Social Capital in High Poverty Elementary Schools” CAPEA 
Conference Doctoral Poster Session Oakland, CA, October 2013 

Chairperson: Dr. Gilberto Arriaza 
Committee members: Dr. Noni Mendoza-Reis & Dr. Sylvia Greenwood 

 
Dana M. Chohlis  
Dissertation:“Reversing the Barbie Legacy: Girls, Mathematics and the Confidence to Succeed” 
CAPEA Conference Doctoral Poster Session Oakland, CA, October 2013 

Chairperson: Dr. Michele Korb 
Committee members: Dr. Robert Blackburn & Dr. Stephanie Couch 

 
Danielle Storey 
Dissertation: “Latino Parent Participation in Schools through Partnership with a Faith Based Community 
Organization” CAPEA Conference Doctoral Poster Session Oakland, CA, October 2013 

Chairperson: Dr. Peg Winkelman 
Committee members: Dr. Noni Mendoza-Reis & Dr. Zarina Zanipatin 

 
Jacklynn Sprague 
Dissertation: “School Counselor Leaders Using Action Research to Contribute to Common Core 
Standards Implementation” CAPEA Conference Doctoral Poster Session Oakland, CA, October 
2013 

Chairperson: Dr. Janet Logan 
Committee members: Dr. Peg Winkelman & Dr. Janet March 

 
2013 Graduates 
 
Pedro Antonio Cuevas 
Director of Parent and Community Engagement for Families That Can, CCSA 
Dissertation: “Applied Critical Race Theory: The Impact of a Counter-storytelling Curriculum” 

Chairperson: Dr. Christopher Knaus 
Committee members: Dr. Marcos Pizarro & Dr. Feliza Ortiz-Licon 

 
Vera Jacobson 
Program Director, Bus Tech Academy SEQ USD 
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• CACTE Fellowship Award Recipient 2012-2014 
Dissertation: "To Just Reach Farther: Communication, Collaboration, and Credibility--
Empowering Marginalized Youth with 21st Century Skills”- Published in the International 
Journal of Vocational Education and Training 21(2).  

Chairperson: Dr. Michelle Collay 
Committee members: Dr. Shepherd Siegel & Dr. Robert Blackburn 

 
Courteny Moore-Gumora 
Skyline High School, OUSD 

• CAPEA Conference Roundtable presenter, Oakland, CA, October 2013: “An In-Depth 
Exploration of the Transformation of Students on the Autism Spectrum Participating in a 
Public High School Transition Program” 

Dissertation: “A Study of Students on the Autism Spectrum Transformation in a High School 
Transition Program” 
 Chairperson: Dr. Pamela Wolfberg 

Committee members: Dr. Katie Brown & Dr. Jack Davis 
 
Anne Shin 
Principal Collins Elementary, WCCUSD  
Dissertation: “The Effect of Choice Model Within the Linked Learning College Readiness 
Initiative” 

Chairperson: Li-ling Chen 
Committee members: Emily Brizendine & Naomi Eason 

 
Valerie Garrett 
Principal Verde Elementary School, WCCUSD 
Dissertation: “School Leaders and the Application of Discipline for African American and 
Latino Students” 

Chairperson: Dr. Gilberto Arriaza  
Committee members: Dr. Tony Shah  & Kyzyl Fenno-Smith 

 
Morgan Marchbanks 
Asst. Superintendent Ed. Services Division, Sequoia Union HSD 
Dissertation: “The Problematic Role of Marketization in Educational Reform” 

Chairperson: Dr. Charles E. DeBose 
Committee members: Dr. David Stern  & Dr. Barbara Plough  

 
Bukky Oyebade 
Principal Edward C. Merlo Institute of Environmental Technology, SUSD 
Dissertation: “Creating Strong Partnerships to Support Single Parent Families: A Collaboration 
Between Schools, Community and Single Parent Families”-AERA Action Research Sig 
Recognition: Poster Presentations Educational Research Association Annual Meeting, April 
2013, San Francisco 

Chairperson: Dr. Peg Winkelman 
Committee members: Dr. Ardella Dailey & Dr. Zarina Zanipatin 
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Anna Marie Villalobos 
Director/Coordinator Educational Services, BTSA San Mateo County Office of Education 
Dissertation: “Students' Self-perceptions of Support”-AERA Action Research Sig Recognition: 
Poster Presentations Educational Research Association Annual Meeting, April 2013, San 
Francisco, and CAPEA Conference Roundtable presentation, Oakland, CA, October 2013. 

Chairperson: Dr. Pamela LePage  
Committee members: Dr. Linda Smetana & Dr. Holly Wade  
 

Elizabeth Brooke-Garza 
Teacher, Spanish, Dual Immersion Pleasanton Middle, Pleasanton USD 

• 2013-2014 Pleasanton Partnerships in Education (PPIE) Foundation Innovative 
Education Grant 

Dissertation: “Developing Teacher Practices to Promote Cross-Cultural Competency in the Two-
Way Bilingual Immersion Classroom”-AERA Action Research Sig Recognition: Poster 
Presentations Educational Research Association Annual Meeting, April 2013, San Francisco 

Chairperson: Dr. Gilberto Arriaza 
Committee members: Dr. Leticia Ramirez & Dr. Diane Sharken Taboada 
 

2012 Graduates 
 
Vinnie Blye 
Principal Oakland High School, Oakland USD 
Dissertation: “Retaining an Urban School's Most Valuable Assets: How Team Collaboration 
Supports Retention in One Urban School” 

Chairperson: Dr. Sharon Green  
Committee members: Dr. Gilberto Arriaza & Dennis Brown  
 

Rosa Coronado 
Assistant Superintendent, Human Resources at Monterey County Office of Education 

• 2013 Central (County) Office Administrator of the Year 
Dissertation: “The Impact of Migrant Education Program Services on Migrant Here-to-Work 
Out-of-School Youth Voices from the Field” 

Chairperson: Dr. Ray Garcia  
Committee members: Dr. Lettie Ramirez & Dr. Faris Sabbah  

 
Kathy Moore 
Coordinator, Curriculum and Instruction, SRVUSD 

• 2007 Teacher of the Year in the San Ramon Valley Unified School District 
Dissertation: “Finding Poetic Justice: How Teacher Inquiry Impacts Elementary Math 
Instruction”-AERA Action Research Sig Recognition: Poster Presentations Educational 
Research Association Annual Meeting, April 2013, San Francisco 

Chairperson: Dr. Jeanette Bicais  
Committee members: Dr. Matais Pouncil & Dr. Margaret Harris  

 
Gregory Peters 
Director SF-CESS 
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Dissertation: “Teacher transformation: transcending hegemonic roots” 
Chairperson: Dr. Ginny Lee 
Committee members: Dr. Kyzyl Fenno-Smith & David Donahue 
 

Lisa Davies-Gomez 
Principal Bret Harte Middle School, Hayward USD 

• Hayward Unified School District 2011 Educator of the Year 
Dissertation: “Algebra is a Civil Right: Increasing Achievement for African American Males in 
Algebra through Collaborative Inquiry”-AERA Action Research Sig Recognition: Poster 
Presentations Educational Research Association Annual Meeting, April 2013, San Francisco 

Chairperson: Dr. Peg Winkelman 
Committee members: Dr. George Gagnon & Dr. Debbie Bradshaw  
 

Lori Watson 
Education Coordinator REACH Ashland Youth Center, San Lorenzo USD 
Dissertation: "Wow, they care right?" Making Schools Safe(r) for Lesbian, Gay, Bisexual, 
Transgender and Questioning Youth” 

Chairperson: Dr. Ginny Lee 
Committee members: Dr. Kyzyl Fenno-Smith & Dr. Ardella Dailey  
 

2011 Graduates 
 
Peter Aloo 
Principal, Pinole Elementary School, West Contra Costa USD 
Dissertation: “Intra-district Resource Allocation and Criteria Used for Student Based Funding in 
Urban School Districts” 

Chairperson: Dr. Michelle Collay  
Committee members: Dr. Jose Lopez & William D. Barr, Ed.D  
 

Jan March 
Director of Assessment and Instruction, Fremont USD  
Dissertation: “The Missing Voice: What Young Women in Non-Traditional High School Say 
About Their Experiences” CAPEA Conference Roundtable presentation, Oakland, CA, October 
2013. 

Chairperson: Dr. Michelle Collay 
Committee members: Dr. Rita Liberti &  Dr. Jessica Zeskter 
 

Erica Donahue 
Lecturer California State University, East Bay, EDLD 
Dissertation: “Organizational Culture And The Interpretation And Implementation Of Student 
Discipline” 

Chairperson: Dr. Barbara Storms 
Committee members: Dr. Mia Kelly & Dr. Victor Diaz 

 
Zarina Zanipatin 
Coordinator ELD & Categorical Program Compliance, Alameda USD 

http://www20.csueastbay.edu/ceas/departments/el/edd/The%20Missing%20Voice:%20What%20Young%20Women%20in%20Non-Traditional%20High%20School%20Say%20About%20Their%20Experiences
http://www20.csueastbay.edu/ceas/departments/el/edd/The%20Missing%20Voice:%20What%20Young%20Women%20in%20Non-Traditional%20High%20School%20Say%20About%20Their%20Experiences


49 
 

 

Dissertation: “Latino Parent Leadership In The Initial Implementation Of Parent Centers” 
Chairperson: Dr. Gilberto Arriaza 
Committee members: Dr. Lettie Ramirez & Dr. Marylou Newling 
 

David Franklin 
Principal Sequoia Elementary, Mt. Diablo USD  

• 2014 Administrator of the Year - Mt. Diablo Educator's Association  
• 2010 Champion of Arts Education Award for San Jose 
• 2011 California League of Middle School Educator of the Year Nominee  
• 2011Alum Rock Administrators Association Middle Grades Principal of the Year  

Dissertation: “Teacher Belief Systems And Retention” 
Chairperson: Dr. Ray Garica 
Committee members: Dr. Judy Guilkey Amado & Dr. Michael Bachicha 
 

Rosanna Mucetti 
Assistant Superintendent, Educational Services, San Leandro USD 

• 2010 Scholarship Winner and Member, American Association of School Administrators 
• 2010 Scholarship Winner, Houghton Mifflin, Educational Scholarship for Aspiring 

Latino Superintendents 
Dissertation: “From Compliance to Instruction: Reforming English Learner Support Systems” 

Chairperson: Dr. Ray Garcia 
Committee members: Dr. Linda Friedrich & Dr. Norma Martinez 
 

Sylvia Greenwood 
Principal Lovonya DeJean Middle School, West Contra Costa USD 

• CAPEA Conference Roundtable presentation, Oakland, CA, October 2013: 
“Restorative Practices in Schools: A Case Study Middle School Implementation” 

Dissertation: “Culturally Responsive Pedagogy: A Study of Implementation” 
Chairperson: Dr. Peg Winkelman 
Committee members: Dr. Susan Berrington & Dr. Geneva Gay 
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APPENDIX J 

END OF THE YEAR SURVEY RESULTS 

  Response Rate:    
Range: 5 (Excellent) 4 (Good) 3 (Fair) 2 (Needs Improvement) 1 (Under Development) 

Learning Objectives Overall 
Average 

Rate your knowledge and skill in Reflective Practice: Develop reflective leaders who 
can use self-analysis, inquiry and purposeful reflection to continually improve their 
own practice, model and encourage these habits with staff, and create communities of 
practice that promote high achievement for all students.   

4.15 

a. Use multiple forms of reflection to analyze a current problem 
4.2 

b. Articulate personal beliefs about the purpose of education in relation to social justice 
4.3 

c. Demonstrate skills for effective collaboration in in multiple contexts 
4.1 

d. Demonstrate facilitation skills in shared problem solving and decision-making 
4.3 

e. Design strategies for professional outreach and inclusion for equitable student achievement 
3.7 

f. Identify, analyze and assess methods of implementing change for improved student outcomes 
4.1 

g. Identify, analyze, and assess structures necessary to stimulate a learning culture 
4.3 

h. Document and assess processes used to create and sustain democratic structures to promote student achievement 
4.1 

Rate your knowledge and skill in Equity and Cultural Competency: Develop culturally 
competent practitioner-advocates who purposefully work for equity and to dismantle 
systems of cultural and racial domination/oppression. 

4.12 

a. Identify and analyze historical experiences of inequity and theories of dominance/oppression. 
4.4 

b. Identify how schooling has reproduced patterns of cultural dominance/oppression over time and analyze in contemporary 
educational contexts. 4.5 

c. Articulate a commitment to cultural competence in multiple contexts. Identify and assess own and others cultural 
competence in specific contexts. 4.4 

d. Apply cultural competence and knowledge of theories of inequity to refine own practice. 
4.1 

e. Design and assess an equity analysis for educational planning, assessment and decision making. 
3.56 

f. Design and assess equity analysis in own research and practice. 
3.7 

g. Design and assess strategies to create and sustain culturally competent schools and cultures where student-teacher 
relationships result in powerful and equitable learning. 4 

h. Design and assess a range of strategies for interacting with students, parents, and teachers as caring, respectful partners in 
authentic learning work. 4.2 

i. Design and assess strategies to build a culture in which students, parents, and teachers recognize the relationship between 
personal effort and achievement. 4.2 

Rate your knowledge and skill in Systems Thinking: Develop skillful leaders who 
understand the dynamics of educational systems and who are able to leverage those 
systems in coherent, aligned strategies for educational change by creating democratic 
learning communities that promote high achievement for all students. 

4.13 

a. Examine and analyze strategies to ensure that all members of the educational community are working in concert toward 
achieving a shared vision. 4.2 

b. Examine and analyze methods by which leaders create expectations so that norms, beliefs, structures and skills for inquiry, 
innovation and continuous improvement are part of the day-to-day culture of the organization. 4.2 
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c. Design strategies for inclusion, relationship, and diversity to institutional and community contexts in support of positive 
change. 4.1 

d. Articulate educational perspectives that demonstrate systems thinking at multiple levels with linkages among system 
elements that identify points of leverage for systems change. 3.9 

e. Formulate a systems perspective to a range of issues of educational practice, policy, and politics in support of systems 
change and sustainability. 4.1 

f. Demonstrate and compare leadership strategies that support groups in effective planning and decision-making processes that 
include guiding the community in using democratic processes to create meaning and a shared sense of purpose; surfacing 
disagreements, conflicts and gaps; asking questions that surface assumptions and challenge the status quo; and skillful 
eliciting and including diverse perspectives. 

4.1 
g. Articulate, compare, and assess strategies to ensure that under-served students and parents are actively participating and 

influencing decisions. 4.1 
h. Design systems that build trust, support collaboration and lead to shared commitments to support learning 

4.3 

Rate your knowledge and skill in Accountability for Equitable Student Performance: 
Develop instructional leaders who possess the knowledge and ability to ensure that all 
students are producing high quality work and achieving at optimum levels by fostering 
effective curricular programs, student-centered learning environments, and 
accountable school cultures that reflect high expectations for student outcomes. 

4.11 

a. Analyze federal, state, and local structures and policies that affect curriculum and instruction. 
4.3 

b. Exhibit knowledge of the roles, responsibilities and expectations of leaders at all levels in regards to curriculum, instruction 
and student outcomes. 4.3 

c. Articulate and analyze links among expectations, standards, assessments and student achievement; demonstrate skill in 
evaluating and building systems and processes to create and maintain a culture of high expectations. 

4.2 
d. Design and facilitate processes for faculty to evaluate their own racial and ethnic biases with diverse student populations in 

terms of instruction, expectations and assessment practices. 3.5 
e. Engage parents and community members in supporting high expectations for student outcomes by through active outreach, 

educational programs, inclusion and two-way communication. 4.1 
f. Collect and use data/ from multiple sources to assess the quality of learning and to document patterns of achievement by 

groups and individual students over time. 4.3 
g. Analyze a variety of formal and informal data on student achievement to identify achievement gaps and work with faculty 

and other community members to adjust instruction and monitor student achievement to ensure high quality outcomes for 
students. 

4.1 

Rate your knowledge and skill in Instructional Leadership: Develop instructional 
leaders who inspire a shared vision and commitment to high student achievement 
informed by best practices by developing structures and processes fostering 
collaboration and inquiry for continuous instructional improvement. 

4.15 

a. Create and support shared vision leading to school culture in which teachers expand and deepen teaching and learning 
strategies. 4.5 

b. Demonstrate an understanding of instructional best practices to supervise and support faculty in strengthening curricular 
content and instructional practices in order to fully engage all students. 4.2 

c. Create, nurture, and sustain a culture in which teachers are encouraged and supported in collaboratively assessing curriculum 
and instruction against student outcomes. 4.3 

d. Create systems and processes that support teachers in investigating, adapting and implementing teaching and assessment 
strategies that are effective with a range of learning styles and with a diverse student population. 3.8 

e. Design and facilitate processes and structures that support a climate in which teachers are encouraged to pose questions of 
practice and engage in dialogue about race, ethnicity, language, home culture, equity, racism, bias, and institutional racism. 

3.8 
f. Assess, align and mobilize resources and structures to support professional growth and collaboration. 

4.1 

Rate your knowledge and skill in Leadership Capacity, Organizational Management: 
Develop leaders who assess, organize and allocate resources that build and sustain 
organizational culture, leadership, and change processes that move school systems 

3.8 
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toward meeting student achievement goals. 

a. Demonstrate an understanding of educational organizations by being able to analyze and design dynamic systems that 
support the organizational mission and student achievement. 3.9 

b. 

Analyze the relationship between resources and student achievement including the nature of resources and the importance of 
“backward planning” to establish students outcomes first in order to allocate resources to meet student goals. 3.8 

c. Align resources to meet achievement goals including analyzing organizational budgets and structures, organizational culture 
and management practices that influence the allocation of resources. 3.4 

d. Identify, describe, and assess organizational culture and its influence and relationship to organizational leadership and 
change processes to address student achievement goals. 4 

e. Design systems that allocate resources to ensure historically underserved students are supported in the regular classroom and 
through personalized support strategies. 3.5 

f. 
Reflect on personal leadership capacity including backward planning to establish and maintain an organizational culture, 
leadership and processes for change that will help achieve equitable student outcomes. 4.2 

g. Formulate strategies to increase the distribution of leadership within the organization so that responsibility for leadership and 
change is shared across and among members of the community. 3.8 

Rate your knowledge and skill in Policy/Politics: Develop leaders who understand the 
dynamic nature of school systems and educational politics in order to influence 
politics and policies at multiple levels in ways that support goals of inclusion and 
equity for all constituents, especially underrepresented groups. 

3.92 

a. Analyze the ways in which federal, state, and local politics and priorities influence system goals, policies, and district leaders 
and how educational leaders can influence politics and policies at all levels. 4.1 

b. Analyze and assess policy development and enactment in relation to the law and how leaders both are influenced by and can 
influence policies at various levels. 4.1 

c. Establish and maintain mechanisms for influencing policies and politics within schools, communities, and the broader 
educational environment by building relationships with stakeholders and constituents. 4 

d. 
Design systems for ensuring open access and influence of communities of color (and other marginalized groups) to the 
political environments that shape school systems with a particular focus on reducing structures, policies and practices that 
contribute to institutionalized racism (e.g., access and equitable outcomes). 3.6 

e. 
Assess the impact of policies and administrative regulations on institutional racism. 3.8 

Rate your knowledge and skill in Research: Develop leaders who are practitioner-
researchers who purposefully engage in inquiry and construct knowledge that 
promotes equity in education and advances the public good. 

3.83 

a. 
Demonstrate understanding of how knowledge is constructed in education and related fields. 4.3 

b. 
Identify and analyze theoretical and ethical issues in knowledge construction and research practice. 4.2 

c. Identify, consult, and analyze the range of information producers and stakeholders for educational issues. Identify and 
analyze multiple perspectives that inform educational issues. 3.9 

d. 
Identify and analyze gaps and biases in professional knowledge. 3.8 

e. 
Assess research design, claims, evidence, validity, and value in theoretical and ethical context. 3.8 

f. Assess research design, claims, evidence, validity, and value in context of educational organizations, systems, and 
communities. 3.6 

g. Identify and analyze multiple research designs to best address gaps in knowledge. Design and apply appropriate research 
methodology in framing and carrying out inquiry. 3.4 

h. Exhibit commitment to the role of practitioner-researcher as demonstrated by use of multiple avenues to create and share 
knowledge about local, state, and national educational issues. 3.6 
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APPENDIX K 

EXTERNAL EVALUATOR REVIEW 
 

CSU, East Bay Ed.D. Program External Evaluator Review 
 

To:   Ed.D. Program Leadership Team: Drs. Ray Garcia, Jose Lopez, and Margaret Harris 

From:  Dr. Carlos Nevarez, External Evaluation Advisor 

RE:  Ed.D. Program Evaluation Report 

Submitted:  June 13, 2014 

I. Introduction 

An external evaluator was call upon for the 2012-2013 through 2013-2014 academic years to provide a 
program assessment of the Educational Leadership for Social justice (ELSJ) Doctoral Program at 
California State University, East Bay. The California State University was authorized to offer the Doctor 
of Education Degree (Ed.D) due to the passage of Senate Bill 724. This bill became law in 2005, and 
California State University, East Bay received accreditation from the Western Association of Schools and 
Colleges (WASC) in 2008 to offer the Doctorate in Educational Leadership. The Ed.D. program offers a 
prekindergarten through 12 grade (P-12) specialization.  The degree requires a minimum of 90 quarter 
units of approved doctoral level work including 12 units for dissertation studies all to be completed 
within a three-year period.  

The program’s focus on developing the knowledge and skill base of P-12 educational leaders to 
undertake achievement reform to improve student achievement is comparable to the focus of programs 
from across the California State University System. Although, the tenets that serve to drive 
programmatic practices make the CSU, East Bay program unique. The Ed.D. program deliberately 
engages doctoral students in applied experiential learning activities, skill building, and research studies 
that advance their disposition to be courageous school leaders capable of countering school inequities.  
The program strives to develop social justice oriented leaders through reflective practice, equity and 
cultural competency, system thinking, accountability to equitable student performance, instructional 
leadership, leadership capacity/organizational management, policy/politics, and research.  

In serving in the capacity of external reviewer with a focus on overseeing program assessment 
compliance as specified by WASC standards for accreditation, the primary evaluation goals were guided 
by the matters outlined in the First Doctoral Degree: Fifth-year Special Visit Guidelines. Particular 
attention was paid to undertake a thorough review of the status of doctoral faculty qualifications and 
workload, institutional resources in place that foster a doctoral culture, program assessment efforts, and 
evidence of program effectiveness.  Direct evaluation of student work and experience with program 
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practices was the primary method used to determine whether the learning outcomes intended for the 
program have been met. The following sample questions drove the evaluation plan.  

What program formative and summative data is being utilized to illustrate how well student and 
program goals are being achieved?  

How well do the program goals and evidence of student learning address the students’ expectations for 
applied learning in their profession?  

What are the structures in place to support doctoral program faculty? 

Meetings 

The external evaluator was involved with four face-to-face and numerous phone conferences with the 
Ed.D. Program Director, Department Chair, and Ed.D. Faculty. This time was used to discuss the 
evaluation plan, data gathering and analysis of both formative and summative data. All of my meetings 
with program affiliates were characterized by open discussion of program activities, strengths, 
outcomes, and areas in need of further attention and improvement. Meeting attendees clearly are 
invested in the success of the program.  

II. Use of Formative Data for Program Improvement 

There are many different sources of data information and evaluation data. I have found the members of 
the Ed.D. program to be open about both examining the evaluation data to find and implement actions 
to improve program delivery and effectiveness. While this makes summative analysis of evaluation data 
challenging, due to modifications in program delivery, it reflects the willingness of the program 
providers to examine the data and make program adjustments in response to their findings. Their focus 
is clearly on program improvement, and supporting and enriching the educational experience of Ed.D. 
students, not “sugar coating the data” to highlight positive evaluation findings. Examples of the 
development and modification of various evaluation instruments with respect to student outcomes, 
program structure, qualifying exam design, and dissertation guidance based on both informal feedback 
and evaluation data results include:  

• The five-tiered evaluation strategy developed by Ed.D. faculty and leadership team at CSU East 
Bay reflects a systemic and deliberate set of quality assurance processes at each program area. 
These evaluation areas include assessing program goals, curriculum, pedagogy, student 
assessment, and resources.  

• Development of the assessment criteria for student learning outcomes through the 
development of the Ed.D. Comprehensive Matrix. The matrix illustrates how program goals are 
linked to specific courses and student learning outcomes.  

• Student Handbooks. The development of a student, IRB, and dissertation handbook clearly 
delineates program expectations and requirements. The Dissertation Manuel offers students 
and dissertation committee advisors critical information on the development of the dissertation.  
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• Qualifying Exams. The qualifying examinations are an important indicator of how well students 
are achieving program goals. Each qualifying paper exam is a cumulative representation of work 
that shows how effective students are at integrating the major themes of the program, while 
aligning these themes to advance dissertation research.  The second qualifying exam paper 
serves as the dissertation prospectus.   

• Annual End of the Year Survey. Doctoral students at various stages of the program participate in 
a confidential assessment of the program. This assessment provides an opportunity for students 
to evaluate and rate their satisfaction with the program. In turn, this information is used by 
program faculty to advance program effectiveness.  

Recommendation: 

The multiple evaluation instruments, when viewed as a whole, provide a comprehensive ongoing 
feedback to program faculty about the extent that the program has met the intended learning goals. 
The gathered quantitative and qualitative data should be reviewed simultaneously with Ed.D. faculty to 
inform ongoing program improvement.  

Data from each methodological source should be analyzed independently and comparisons among 
multiple sources undertaken. This entails greater efforts on the part of the doctoral faculty to engage 
the data to a fuller extend.  

Periodic meetings to continually refocus on the program and student goals of the program, discuss 
scope and sequence of courses, and interpretation of data assessment findings can further allow for a 
comprehensive overview of program effectiveness and inform improvement practices.   

Evidence of Student Learning and Success 

The end of the year survey provides doctoral students with the opportunity to assess their experience in 
the Ed.D. program with respect to the program’s student learning outcomes. The highest rated learning 
objectives from the survey are equity and cultural competency, accountability for equitable student 
performance, and instructional leadership. The learning outcomes with the lowest ratings are leadership 
capacity, organizational management and research skills. First year students reported the lower ratings, 
while overall satisfaction increases for year two and three.  

The overall rating trend generated from the end of the year survey, reflects increased satisfaction and 
higher ratings overall as students move through the program. On a scale from one to five, with five 
being the highest, first year students showed an overall rating of good at 4.03. By the second year, 
students’ ratings increased to 4.30 overall, and by the third year, ratings increased to 4.71. This trend 
indicates the overall satisfaction in students’ experiences in context of the program learning goals. It is 
apparent student satisfaction increases the longer students are in the program. The only learning 
objective that does not reflect this trend is in the area of research skills. As an example, second year 
students rated the research learning outcome higher, as compared to third year counterparts. Although, 
this learning objective was still rated good. The survey results represent an overall satisfaction of good 
to excellent.  
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Graduation rates are an important indicator to determine how well students are achieving in the 
program. Cohorts 1- At the start date in 2008, 11 students were admitted. By the three year mark, seven 
students had graduated (63.6%). By the four year mark, an additional student graduated (72.7%). For 
the remaining students, one student withdrew from the program due to personal reasons and two 
students are All But Dissertation (ABD). Cohorts 2- At their start date in 2009, 12 students were 
admitted. By the three year mark, 4 students had graduated (33.3%). By the three and three quarter 
mark, an additional student graduated (41.7%). By the fourth year, an additional two students 
graduated (58.3%).  For the remaining students of Cohort 2, four students withdrew from the program 
for personal reasons and one student is ABD. Cohorts 3- At their start date in 2010, 21 students were 
admitted. By the three year mark, five students had graduated (23.8%). By the three and one quarter 
mark, three additional students had graduated (38.1%). By the third and one half mark, an additional 
student had graduated (42.8%). For the remaining students, two students withdrew for personal 
reasons and 10 students are ABD. Overall students for Cohorts 1-3 include 44 students; 24 students have 
graduated by their four year mark (54.6%). There are currently 13 students who are ABD. The other 
seven students withdrew from the program for personal reasons. 

Recommendation 

Data evidence showed promise in confirming the program’s goal to develop culturally competent leader 
practitioners who purposefully work to dismantle inequities. This is a worthy focus and program efforts 
are to be commended for developing culturally proficient leaders.  

A review of the scope and sequence strand of research method courses should be undertaken. The need 
to ensure there is equal weight given to both quantitative and qualitative approaches along with 
breadth and depth to each approach would suit the students well.   

A review of each student’s progress should be done twice a year in the program by a panel of program 
faculty in an effort to assess student academic progress. The review should include, but is not limited to, 
a sample of a student’s writing, academic grade point average, an assessment from at least two program 
faculty, and a purpose statement from the student noting their academic experience in the program.  
This review can also serve as a time for faculty to provide an open, supportive, and respectful place to 
allow students to voice their thoughts, concerns, obstacles, and research interests.  

Academic writing is a critical skill necessary to complete a doctoral degree. Therefore, it is important for 
program faculty to develop and implement a norming protocol focused on developing a common 
understanding of what is expected of students with respect to writing proficiency.  The Ed.D. program 
faculty have developed a protocol to deliberately assess student-writing development across the 
program. The development of the writing rubric does a good job of assessing the quality of student 
writing across multiple measures. The following are sample questions used by the program faculty to 
examine gaps in the writing sequence that leads to the development of the dissertation. Teaching 
faculty are asked:  

What types of writing do students practice in your course? 
What are ways in which you move verbal discourse to writing discourse?  
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What assignments provide students to connect writing and critical thinking?  
What evidence do we have that shows the knowledge, skills, and understandings our students have 
achieved?  
 
Doctoral Program Faculty 
Program faculty members are invested in supporting the doctoral program through teaching, service, 
and scholarship. The program has already made some progress in meeting program goals. The 
development of various handbooks for faculty and students serve to dispel structural ambiguity and 
serve to facilitate student progress. Faculty efforts in this area are to be commended. Faculty members 
currently involved with the doctoral program are recruited from academic departments generally from 
the College of Education and Allied Studies (CEAS). The dependence on “borrowing” faculty from other 
departments has served the program well. At the same time, it is not the ideal manner to sustain and 
grow a program. This is due to faculty having primary responsibility to their home department. The 
doctoral program currently does not have full-time faculty working strictly with the doctoral program.  

Recommendation 
Hire additional full-time faculty. It needs to be increased over the next several years to maintain and 
increase the vitality of the program.  In keeping with the recognized necessity to assure programmatic 
quality, full-time doctoral faculty could fully engage properly with the infrastructure of Ed.D. students, 
scale up recruitment efforts, and play a central teaching and advising role.  
 
Provide faculty training and support. Undertake a systematic review to for existing doctoral faculty, in-
service training could be provided to develop research projects, refresh research abilities, and improve 
statistical analysis skills.  
 
Undertake an analysis of the adequacy of allocated funding for faculty scholarship and travel support. 
Critical to the development of any doctoral program is the development of faculty scholars. Facilitating 
conference travel for faculty and students to professional conferences is crucial to the networking and 
establishment of a scholarship community of support.  It is important to ensure the increased 
scholarship expectations for doctoral faculty are accompanied with high support. The high expectation 
and high support approach model provides faculty members with a platform for success.  
 
Fund Research Assistantships. As defined by the Carnegie Foundation, faculty scholarship includes four 
components: discovery of new knowledge, integration of knowledge, application of knowledge, and 
teaching. In facilitating scholarship accomplishment among doctoral faculty, research assistants would 
support and facilitate research productivity of the core doctoral faculty. Each core faculty member 
should be assigned a research assistant.  
 
III. Suggestions 

In my opinion, there are many program practices that could continue to enhance program effectiveness, 
but  can’t  always be systematically realized or completed in a timely fashion due to lack of “person-
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power.” Concerted efforts to increase the number of faculty working strictly with the doctoral program 
can rectify this vacuum.  I recommend for the leadership at CSU East Bay to support the hiring of faculty 
who work exclusively (100%) for the Ed.D. program.  

Keeping in mind the multiple components involved in administering a doctoral program and the 
numerous responsibilities of the program director, it would be helpful to have a program coordinator 
whose responsibilities are primarily tracking all program activities, including all data collection, gathering 
and organizing all materials and data, and coordinating with the program faculty. I believe that some of 
the data collection instruments and approaches could benefit from analysis of instrument reliability and 
validity, and consideration of instrument and/or data collection protocol modifications. This is not to 
criticize the current instruments; rather it is a suggested continuous improvement activity. I recommend 
including a budget line for a full or half time coordinator position.  

IV. Summary 

It is my judgment, based on my interactions, observations, and review of program instruments and data, 
that the Ed.D. program at CSU, East Bay is proceeding on schedule, is meeting program goals, and that 
evaluation instruments have been developed appropriately. Building human capital via the hiring of 
faculty will ensure all the data being collected is being analyzed comprehensively and results permeate 
efforts for program improvement. Additionally, this will ensure program providers are consistently 
making informed decisions, based on both evolution data and their own experiences in implementing 
the program, about needed program improvements to support the participating students. It appears to 
me that the program is providing value to developing educational leaders and is making an excellent 
contribution to regional efforts to develop culturally proficient leaders with the skill level to improve 
student outcomes.  
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APPENDIX L 

PLAN OF ACTION 
 

Faculty Scholarship and Workload 
Continuous Efforts as informed by External Reviewers: 

 
Recommendation 

 
Analysis & Evidence: Expected 

Completion
 

Hire an additional full time faculty member  
 

Substantially increase funding for travel to professional 
conferences, and wed that funding to the presentation of 
papers at the conferences 

 

 

Writing research proposals for external grant funding  
 

Development of guidelines for scholarship that will 
assure a prominent role for peer review  

 

 
Doctoral Resources 

Continuous Efforts as informed by External Reviewers: 
 

Recommendation 
 

Analysis & Evidence: Expected 
Completion

 Increase student based resources to encourage the 
doctoral culture   

 

Create a resource for writing services for students, to 
increase the overall level of student work.   

 

 
Comprehensive Assessment Plan 

Continuous Efforts as informed by External Reviewers: 
 

Recommendation 
 

Analysis & Evidence: Expected 
Completion

 Review by a panel of faculty members of each student’s 
progress at the end of the first semester in an effort to 
assess their suitability for the Ed.D. Program 

  

Increase graduation rates by selecting students who fit 
the parameters of the program mission   

Improve the qualifying exam’s rigor, process, and 
structure to increase clarity for the students and faculty   

 
Evidence of Program Effectiveness 

Continuous Efforts as informed by External Reviewers: 
 

Recommendation 
 

Analysis & Evidence: Expected 
Completion
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That there be periodic scheduled joint faculty meetings 
to continually refocus on the objective and goals of the 
program 

 
 

Creation of a committee to develop the doctoral 
culture and scholarship work of students and alumni  
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	Education Coordinator REACH Ashland Youth Center, San Lorenzo USD
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