ESSAY 1: The Institutional Context

Cal State East Bay welcomes and supports a diverse student body with academically
rich, culturally relevant learning experiences which prepare students to apply their
education to meaningful lifework, and to be socially responsible contributors to
society. Through its educational programs and activities the University strives to
meet the educational needs and to contribute to the vitality of the East Bay, the
state, the nation, and global communities.

—CSUEB Mission Statement

Institutional History [CFRs 1.1, 1.2, 1.3, 1.6]

Located along the eastern edge of the San Francisco Bay Area, California State
University, East Bay (CSUEB) is one of 23 campuses in a public university system first
established in 1862. As required by the California Master Plan for Higher Education, the
California State University (CSU) provides access to undergraduate education, teacher
preparation, and graduate education through the master’s and Ed.D. levels for the top third of
California students. As a public institution, the CSU is committed to transforming the lives of
individuals and contributing to the economy, culture, and knowledge base of California and the
nation, as reflected in its mission.

CSUEB contributes to the larger mission of the CSU by serving Alameda and Contra
Costa counties. It maintains three facilities: the main campus in Hayward (founded 1957), a
satellite campus in Concord (founded 1992), and a professional development and conference
center in Oakland (founded 2002). In 1999, Cal State East Bay offered its first online degree
program, a Master of Science in Education, with an option in Online Teaching and Learning.
CSUEB’s online presence has continued to grow since then, now serving approximately 2000
FTES per quarter. Whether in person or online, CSUEB is committed to continuous

improvement and to its responsibilities as a public institution to serve a diverse student
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population by providing access to affordable, high-quality education at the undergraduate and
graduate levels.

CSUEB is made up of four colleges: Business and Economics; Education and Allied
Studies; Letters, Arts, and Social Sciences; and Science. The university offers 50 baccalaureate
degrees, 62 minors, 39 credentials and certificates, 35 master’s degrees, and a doctoral program
in educational leadership. Our most popular undergraduate majors are business administration,
nursing, health sciences, psychology, biological sciences, kinesiology, criminal justice
administration, sociology, human development, and art. Our most popular post-baccalaureate
programs are business administration, public administration, educational leadership, health care
administration, computer science, social work, speech-language pathology, counseling, statistics,
and education. In 2012-2013, CSUEB conferred 2,808 bachelor’s degrees, 1,082 master’s
degrees, and 5 doctorates of education.

CSUEB is part of a national and CSU-system effort to meet the demand for educators and
other professionals in science, technology, engineering, and mathematics (STEM) disciplines in
the coming decades. Guided by CSUEB’s strategic planning process as well as forums with
community and business leaders, Dr. Mohammad Qayoumi, former CSUEB president, laid the
foundations for a STEM-centered university to serve the needs of our diverse student body, local
East Bay communities, and the regional economy. After further strategic planning and a listening
tour with campus stakeholders in 2011, CSUEB’s current president, Dr. Leroy M. Morishita,
renewed the campus commitment to innovation in higher education and a STEM-infused

university. According to CSU economic impact data from 2010, CSU East Bay has been a leader

in the CSU system in producing credentialed math and science teachers. With a number of recent

competitive grant awards, including a $12 million National Science Foundation (NSF) STEM
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education grant in conjunction with the Alameda County Office of Education, ongoing STEM
initiatives with 34 K-12 school districts in five Bay Area counties, and two grants totaling over a
$1 million from the Bayer USA Foundation for STEM education, CSUEB has broadened and
deepened its role as a key regional steward in STEM education.

In 2011, CSUEB received a five-year, $25 million grant from the U.S. Department of

Education, one of only five such grants in the country. Hayward Promise Neighborhood

involves our campus working closely with the Hayward Unified School District, the City of
Hayward, Chabot College, and fourteen other community-based agencies. The creation of this
network of cradle-to-career support systems is aimed at increasing educational opportunities and
quality of life for 10,600 students and their families in Hayward’s Jackson Triangle
neighborhood.

CSUEB’s commitment to regional engagement and transformation through education
encompasses more than just STEM and large federal grants. CSUEB has been named a “Best in
the West” for nine consecutive years and a “Best Business School” for six consecutive years by
the Princeton Review. In 2008, US News and World Report’s annual college ranking guide
recognized CSUEB as a “top-tier” institution among master’s-granting institutions in the west. In
2012, Diverse: Issues in Higher Education recognized CSUEB’s undergraduate programs as
sixty-first in the nation for the number of degrees earned by students of color. This publication
also ranked our graduate programs in the top 100 schools nationally. Our online programs have
received commendations by both The Guide to Online Schools and The Best Colleges. CSUEB’s
freshman year experience has been nationally recognized by the Lumina Foundation and
Syracuse University for its success with first-generation college students of diverse ethnic and

linguistic backgrounds.
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In addition to our academically rich curricula, CSUEB offers a full range of co-curricular
activities, many of which also enrich the neighborhoods in our service area. The arts community
on campus regularly presents critically acclaimed theater, dance, and music performances as well
as readings by well-known authors for the campus and surrounding communities. The Hayward
campus is also home to two active museums, the CE Smith Museum of Anthropology and the
University Art Gallery, 90 student clubs and organizations, and approximately 100 courses
annually that include service learning in their curriculum. The Department of Athletics sponsors
15 NCAA Division Il teams. Since 1961, Cal State East Bay Pioneers have won 79 conference
championships, six national collegiate championships, and cultivated more than 190 All-
Americans. In short, CSUEB is a university that provides multiple and varied opportunities for
connecting classroom, online learning, and co-curricular activities to the interests, needs, and
goals of our students and the larger communities we serve.

Since the last reaffirmation of our accreditation, CSUEB has seen important institutional
changes in a number of areas. With regard to leadership changes, Dr. Mohammad Qayoumi led
CSUEB from 2006 to 2011. Dr. Leroy M. Morishita served as interim president from July to
December 2011. The CSU Board of Trustees appointed Dr. Morishita president in January 2012.

Additional changes since our last re-accreditation include the implementation of several

new degree programs at CSUEB which are listed in the tables below.

Effective Date Undergrad Degree Major Funding Model
2007 B.A. Biochemistry State
2008 B.S. Hospitality & Tourism State
2009 B.S. Construction Management | State
2012 B.S. Industrial Engineering State
2012 B.S. Computer Engineering State

CSUEB Accreditation Self-study Essay 1 4




Effective Date Graduate Degree Major Funding Model

2007 M.S. Biostatistics State
2008 M.S. Construction Management | State
2008 M.S. Recreation & Tourism State
2008 Ed.D. Educational Leadership State
2009 M.A. Biological Science State
2013 M.S. Accountancy Extension

CSUEB has also seen growth in specialized institutes and centers that create additional

opportunities for students to link classroom learning with real world experience and action. For

example, the Institute for STEM Education, which focuses on support for STEM faculty and

students as well as K-12 partnerships, was established as was the Center for Student Research,

which provides students with opportunities to participate in faculty-guided research activities.

Also recently established is the Center for Community Engagement, which supports faculty,

students, and community agencies with curriculum development, community-university
partnerships, long-term project planning, and student leadership activities.
The footprint of the university has also seen substantial changes since our last

accreditation. For example, the campus said goodbye to E. Guy Warren Hall, an iconic East Bay

building, and welcomed the opening of the Student Administration building as well as a number

of new eateries including Starbucks and Einstein’s Bagels. The 2009 Hayward Campus Master

Plan provides a full description of current and planned changes to Cal State East Bay’s footprint.
For much of its history, CSUEB enrollment has been made up largely of transfer and

graduate students. Since our last accreditation, the university has increased its first-time

freshmen enrollment by 13.5%. For a complete discussion of enrollment trends and changes, see

Essay 5.
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Strengths [CFRs 1.1,1.2, 1.3, 1.4, 1.6, 3.8, 3.9]

The CSU system has a long tradition of shared governance among the CSU Board of
Trustees, the system chancellor, and the statewide faculty senate; this is an important mechanism
for ensuring that the system’s mission is realized. To fulfill our campus mission, CSUEB has
similar shared governance and consulting relationships between the University President and the
Academic Senate.

As a campus, we have a sense of purpose and a vision for the future. Through leadership
and planning as well as inclusive and collaborative processes, we demonstrate our commitment
to honor our mission and the promises we have made to our students and the larger communities
we serve. In 2011, our then-interim president, Dr. Morishita, embarked on a listening tour with
faculty, staff, students, and alumni to discover what these university stakeholders saw as our
institution’s main strengths and challenges. Two key outcomes of this listening tour were a
revised mission statement to better reflect our multiple locations and Dr. Morishita’s
announcement of our transition from Dr. Qayoumi’s seven mandates to eight new shared
commitments to better reflect changing circumstances. A summary of this transition and the
university’s strategic planning efforts can be found here.

In 2012, Dr. Morishita directed Provost Houpis and CFO Wells to lead the campus
community in a systematic review of all programs and activities on campus in order to determine
the most effective allocation of resources in support of the university’s mission. This initiative,

Planning for Distinction (PFD), included representatives, appointed by the Provost and CFO,

from all campus stakeholder groups. The goal of PFD was to determine how best to allocate
resources to support the highest priorities of the University, including maintaining the integrity

of the degrees. The PFD Instructional Task Group, consisting primarily of faculty, developed
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five criteria with which to evaluate instructional programs and place each into one of three
categories: commend, maintain, or review. This campus-wide comprehensive review process,
completed in spring 2014, resulted in simultaneous evaluations and prioritizations of all
academic and support programs on campus. While the recommendations of the PFD process
have been made publically available, decisions based on them have not been finalized.

Diversity and inclusiveness are CSUEB strengths mentioned repeatedly by campus
stakeholders during the presidential listening tour sessions and by respondents to the Chronicle
of Higher Education Survey in which the university participated in 2011. Our student population
is among the most diverse in the country. Our faculty, staff, and administration are also diverse,
though we do not yet mirror the diversity of our students. At the institutional level, our
commitment to diversity, inclusiveness, and social justice are highlighted in our mission
statement, in our eight strategic commitments, and in our ILOs. The Faculty Diversity and
Equity Committee (FDEC), first established as an ad-hoc committee in 2000, became a standing
committee of the Academic Senate in 2012 to reflect its importance to our campus commitment
to inclusive excellence. The Provost and the AVP of Academic Programs and Graduate Studies
have funded a number of campus initiatives in the area of diversity such as a faculty learning
community on diversity and social justice and a Programmatic Excellence and Innovations in
Learning (PEIL) grant around this commitment as well.

Perhaps most importantly, Dr. Morishita has shown his commitment to diversity with the
creation of the University Diversity Office and his appointment of Dr. Dianne Woods as this
office’s first University Diversity Officer in July 2013. In 2013-14, all University units created
diversity activities and accomplishments reports documenting activities for the prior 2-3 years. In

2014-15, the University Diversity Officer will assist each unit in developing a plan for 2-3
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activities to be undertaken in support of diversity. The academic program review process now
also includes an assessment of the diversity efforts and status of each academic program. Faculty
search processes were modified to increase the focus on enhancing the diversity of applicant
pools through the addition of a “diversity advocate” as a member of each search committee.
Additional actions and plans related to diversity are discussed throughout this report.

A final strength to highlight here is our institutional commitment to student-centered,
high impact practices. Given the diversity of our student population, many of whom are the first
in their families to attend college, this commitment to engaged pedagogy is especially important
in supporting students as they strive toward their academic, professional, and civic goals. The
Office of Faculty Development sponsors faculty learning communities on the scholarship of
teaching and learning, engaged pedagogies, and specific aspects of student learning (e.g., critical
thinking, written communication, diversity and social justice). The PEIL grant program is
another way CSUEB has shown its commitment to innovations in teaching by providing support
to teams of faculty, staff, and students to investigate, implement, and assess pedagogical
practices that increase student success. Through a student fee approved in 2011, called the
Academic Access, Enhancement and Excellence (A2E2) fee, funding for university-wide
activities and programs that increase retention and graduation rates for students at all levels,
provide ongoing, high-impact student programs and services, and reduce the achievement gap for
historically underrepresented students has been provided. At the system level, a number of
CSUEB departments, including history, math, and biology are involved in Chancellor’s Office

curricular improvement grants. Further discussion of pedagogical issues is in Essay 4.
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Commitment to Accreditation and Response to Previous Reviews [CFRs 1.2,1.4,1.7, 1.8,

2.7,2.8,3.7]

CSUEB has been continually accredited since 1961. In 2008, the campus was accredited

for seven years. The Commission Action Letter of March 3, 2008 praised CSUEB for our

climate of optimism, progress made on issues of capacity and educational effectiveness, and

engagement in the assessment process. The letter also asked the university to submit an interim

report. The table below summarizes the responses required in the Commission Action Letter,

actions taken by CSUEB reported in the May 15, 2011 interim report, and the IRC action letter

commendations and recommendations, all of which are publicly available here. Progress in

addressing WASC recommendations will be discussed in other essays in this report as outlined in

the table below.

Commission Action Letter

CSUEB Interim Report

Interim Review Committee

CSUEB?’s Institutional Report

March 3, 2008 May 15, 2011 Action Letter August 4, 2011 | August 7, 2014
RESPONSES SUMMARY OF COMMENDATIONS DOCUMENTATION OF
REQUIRED ACTIONS RECOMMENDATIONS | ACTIONS

Discuss actions taken to 1. STEM Education 1. Acknowledged strong Essays 5 and 7

implement current Initiative potential of dashboard for | Links providing additional

strategic directions,
regional
stewardship/analysis of
data documenting the
outcomes of these actions,
including plans for the
Concord campus.

2. Gateways P-20
Partnership

3. Promise Neighborhoods
Project

4. Other grants and
partnerships

5. Concord Campus
Strategic Plan Task Force
5. Development of a
dashboard for tracking
strategic initiatives

tracking strategic
initiatives

2. Review results at the
next visit

3. Encouraged to continue
strategic planning at
Concord and ensure plans
are implemented

documentation related to
strategic directions and
regional stewardship:
Strategic Planning
Concord Campus Strategic
Plan

Concord Campus Self-
Study

Online Degree Programs
University Extension
Institute for STEM
Education

Promise Neighborhood

Project

Institutionalize program

review in all campus units.

1. In non-academic units,
annual strategic planning
updates used for program
review

2. President’s Cabinet
review of updates

3. University Planning
Assessment, and Budget

1. Continue to implement
program review in all
campus units

Essay 6
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Committee review of
progress toward
University’s Seven
Mandates

4. Planning updates used
to re-organize student
affairs, planning, and
enrollment management

Address concerns about
the policies relating to
probationary faculty,
faculty hiring, and faculty
workload

1. Increased faculty hiring
2. Programs supporting
probationary faculty

3. Office of Faculty
Development: workshops
and other support

4. Decrease in number of
probationary faculty
serving as department
chairs

5. Creation of a new leave

policy

1. Commended for actions
taken in support of faculty
success and workload (i.e.,
policies on parental and
research leave, use of
faculty learning
communities through the
Office of Faculty
Development)

Self-review under the
Standards

Faculty Support Update

Essay 4 (Institutional
Commitment to
Transformative Pedagogy)

Essay 7

Clarify CSUEB’s
commitment to
multiculturalism, and
assess multicultural
initiatives

1. Development of
Diversity Plan by the
Academic Senate’s
Faculty Diversity and
Equity Committee

2. Conceptual linkages
between Seven Mandates
and value of diversity and
inclusive excellence

3. Symposium on
Diversity and Inclusive
Excellence

4. Analysis of ideas
generated at symposium
5. Development of
University Diversity
Action Plan

6. Diversity Center
sponsorship of Diversity
Day

1. Commended for
multicultural initiatives
that are well coordinated
with strategic plan

2. Encouraged to continue
to operationalize the
campus diversity plan

Essay 2 (Institutional
Strengths)

Essay 4 (Learning
Outcomes for Degree
Programs)

Essay 5 (New,
Established, and Planned
Institutional Structures to
Promote Student Success)

Essay 7 (Preparing for the
Changing Landscape of
Higher Education

Essay 8

Office of University
Diversity

Describe and evaluate
linkage between general
education and the rest of
the curriculum and
regional stewardship

1. Established general
education learning
outcomes by 2004-2005

2. First-year experience
with thematic clusters of
GE classes

3. National and local study
showing persistence and
pass rates on the university
writing skills requirement
higher in students who
participated in the cluster
program

4. Analysis of GE

1. Commended for shared
values and strong linkages
in GE revision

2. Encouraged to
implement new plan

3. Continue dialog with
less enthusiastic faculty
members

Essayl (next section)
Essay 3

Essay 4 (Standards of
Performance)

GE Five-year Review
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outcomes for each major
5. Clusters for high unit
majors offered to speed
time to graduation

6. Service learning in first-
year experience

7. Peer mentor program
established to increase
retention and graduation
rates

Complete progress report
for Ed.D. in educational
leadership for social
justice (ELSJ)

1. Analysis of student
progress, financial support
2. Development of
program evaluation plan
3. Data collection and
analysis to improve
student learning

4. Social justice defined

1. Congratulated the Ed.D
program for its launch and
approach to continuous
improvement

Covered in separate Ed.D.
report

General Education [CFRs 2.3, 4.4]

The GE learning outcomes approved by the CSUEB Academic Senate in 2003-5

articulate the approaches, knowledge, and skills that support student success in their major

courses and encourage the development of the tools and knowledge needed to be engaged

citizens capable of contributing to local and global communities. These learning outcomes are

designed to strengthen students’ abilities as academic readers, writers, and thinkers; provide

methods for understanding, analyzing, and explaining issues in quantitative and scientific terms;

broaden students’ understanding of ideas, theories, and methods used in human inquiry and

creative endeavors; and promote the development of multicultural values and practices as well as

information competency. More specific information about the GE program at CSUEB can be

found here.

For those who enter CSUEB as first-year students, general education in oral

communication, reading and composition, and information literacy are linked to other

disciplinary courses that are thematically related. Students choose a thematic cluster (also called

a freshman learning community) that interests them, or in high-unit majors such as the pre-
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nursing program are directed to a particular cluster designed to streamline movement through
lower-division GE and foundational courses in the major. Each cluster also includes GS (general
studies) classes that focus on understanding college expectations, study strategies, time
management, and other key aspects related to successful university studies. These first-year
courses build foundational strategies, knowledge, and competencies needed for success in upper-
division GE courses and major classes. Studies strongly suggest that learning communities play
an important role in helping students build the skills and knowledge base necessary to be
successful in their major classes.

While still effective, the GE cluster system has seen some declines in retention rates
among first-time freshman. The Director of General Education has launched a number of
important initiatives to address these issues. These initiatives, discussed in more detail in Essays

4 and 5, include the Peer Mentor Program and a summer planning retreat for cross-disciplinary

faculty teaching in GE clusters. Additional information about the GE program is outlined a the

2013-14 5-year program review self-study.

Learning Outcomes and Assessment [CFRs 1.2, 2.3, 4.4]

From 2010-2012, our campus developed institutional learning outcomes (ILOs) using a
collaborative, inclusive and iterative process that was valuable for our identity and cohesion as
an institution. This two-year process engaged the entire campus community—faculty, students,
staff, and administrators—in meaningful discussions about what our graduates should know and
be able to do by the time they leave us. The ILO development process, our assessment of one of
our new ILOs, critical thinking, and the long term ILO assessment plan are discussed in detail in

Essays 3 and 4.
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Since our last accreditation, our commitment to building a sustainable assessment system
for continuous improvement can be seen in shared language and policies. For example, the

Academic Senate passed a policy requiring student learning outcomes in all syllabi with the

intention of focusing faculty and student attention on the relationship between the course
curriculum and the larger learning goals. Similarly, program learning outcomes for all
undergraduate and graduate degrees are now incorporated into the university catalog and

program portfolios. A growing number of academic and co-curricular programs have posted their

assessment plans online.

Our commitment to building a sustainable assessment system is also evident in the way
existing committee structure is being used for assessment while efforts to build additional
support structures continues. The ILO Subcommittee and the GE Subcommittee are both now
charged with carrying out some aspects of ILO assessment, in upper-division major courses and
upper-division GE courses, respectively. Summer assessment projects and faculty learning
communities have also been established to help the university effort with ILO assessment. To
date, these groups have been responsible for developing university-wide rubrics, piloting the
rubrics, and applying the rubrics in their classes or programs for ILOs related to critical thinking,
written communication, and diversity/social justice. New structures have also been created. For

example, the Educational Effectiveness Council focuses on assessment in academic programs in

each of the four colleges, and the Student Retention and Graduation Subcommittee of the

Student Success and Assessment Committee (SSAC) focuses on improving educational
experiences and support services for students.
In short, CSUEB has been engaged in assessing student learning and has made significant

strides towards building a sustainable assessment structure for continuous improvement.
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Challenges [CFRs 1.7, 2.1, 2.14, 3.7]

CSUEB faces a number of challenges. Like all sectors of public education in California,
our campus has experienced budget cuts since our last review that have impacted various aspects
of the educational experience from class size, offerings, support services, and student tuition and
fees. With some funding returned to the CSU system and innovations put into place during the
budget crisis, CSUEB is poised to address these issues (for additional discussion of budget and
financial considerations, see Essay 7).

Other challenges facing CSUEB will be addressed in subsequent essays as noted in the

chart below.

Challenge Location

Retention and graduation rates | Essays 5 and 8

Access, sharing, and use of Self-review

institutional data Essay 2
Essay 6 (Assessment of the Program Review Process)
Essay 8

Institutionalization of Self-review

assessment culture Essays 2, 3,4,6,7, 8

Faculty workload Self-review
Essay 2
Essay 7 (Preparing for the Changing Landscape of Higher
Education)
Essay 8

California and CSU Financial | Essay 7

Situation

Preparation for WASC Review [CFRs 1.8, 4.6]

As a result of the work for our interim review in 2011, a number of assessment structures
were created in order to better support continuous improvement in our institution. A critical part
of these efforts was the ILO development process, detailed in Essay 3, which included the
WASC Preparatory Group made up of 30 faculty and staff who in 2010-2011 assisted the

campus in planning and developing capacity for the WASC review. In fall 2011, teams of
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faculty, staff, and students also participated in WASC-sponsored workshops. Each year since
2010, teams of faculty and staff have attended the WASC ARC.

Self-study efforts began in fall 2013 under the leadership of Associate Vice President for
Academic Programs and Graduate Studies (APGS), Dr. Susan Opp, who also serves as the
campus ALO. A WASC Steering Committee representing key stakeholders across campus was

convened; members of the committee applied the WASC self-study rubric individually and then

met to discuss the results and synthesize institutional strengths and challenges. Faculty forums
were also held to assess the meaning, quality and integrity of our degrees using the same process.
The Committee on Academic Planning and Review assessed our program review process.

The report itself was prepared by the WASC Core Group, consisting of Dr. Opp; Dr.
Donna Wiley, Senior Director Graduate Studies and Academic Programs; Dr. Sally Murphy,
Senior Director of Undergraduate Studies and General Education; Tamra Donnelly,
Accreditation Specialist; and Dr. Sarah Nielsen, Associate Professor of English. Early drafts of
the report were sent out to key stakeholders and campus committees for feedback. For example,
the Student Success and Assessment Committee reviewed Essay 5 on graduation and retention
rates. The entire campus community as well as retired and emeriti faculty was invited to give
feedback on the essays which were available on the campus Web site. President Morishita

conducted the final review of the report.
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ESSAY 2 Compliance with Standards: Self-Review Under the Standards and the
Compliance Checklist

As an institution, all of us are responsible for creating a student-centered learning
environment, which connects to the reality of our students. We need to provide, reinforce,
and enhance what it means to be adaptable, a team player, a leader, a life-long

learner. And we need to instill in our students not only the importance of competency in
the basic skills, but the importance of diversity, creativity, critical thinking and higher
learning. All of these aspects of learning, both those that occur inside and outside the
classroom, are geared to advancing the whole person, a person who will not only grow
intellectually, but also develop a sense of social responsibility.

—President Morishita, 2013 Convocation Speech

Self-Review Participants and Perspectives

President Morishita inspires the entire Cal State East Bay community to be active and
engaged participants in fulfilling our mission as an institution and in pursuing social justice more
widely. One important way that our institution demonstrates this sense of responsibility to the
students and larger communities we serve is through its participation in regional accreditation.
The self-review under the standards and the compliance checklist are key mechanisms for
CSUEB to reflect and report on institutional policies and procedures that form the foundation of
an effective and transparent institution. This essay contains an analysis and discussion of our
self-study and plans for improvement moving forward.

The WASC Steering Committee was responsible for completing the self-review under the

standards. Committee membership includes faculty, staff, and administrators, each bringing
important institutional knowledge and perspectives to the self-study process. The ALO, the
Senior Directors of Undergraduate and Graduate Studies, the Chair of the Academic Senate, and
the Chair of the Committee on Academic Planning and Review represented academic programs
and faculty perspectives. Representatives from Planning and Enroliment Management,
Administration and Finance, Student Affairs, and University Advancement brought perspectives

on institutional structures, processes, procedures, and support programs.
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The WASC Steering Committee used a three-part process to conduct the self-review
under the standards. The first step involved each member of the committee completing the self-
review under the standards worksheet individually and then meeting to share and reflect on the
results as a group. Through the group discussion, the committee identified major areas of
strengths and challenges related to each standard. The second step in the self-study involved
gathering additional information from five committees participating in the WASC reaccreditation

process: Educational Effectiveness Council, Committee on Academic Planning and Review,

Student Retention and Graduation Subcommittee, Institutional Capacity Committee, and Co-

Curricular Experience Committee. The final step involved completing the compliance checklist

based on the evidence compiled and analyzed during the first phases of the process.

Institutional Strengths

Cal State East Bay’s priorities are clearly defined in its mission and strategic

commitments. These priorities were identified through inclusive processes conducted by both
President Qayoumi and President Morishita. As an institution, our language and actions
demonstrate our commitment to the values of access to public higher education; academic
quality and core competencies; student success; diversity of students, faculty, staff, and
administrators; and regional stewardship in our service communities.

Not just an area of strength for CSUEB, diversity is a defining feature of who we are as
an institution, as well as a reflection of the region’s demographics. In July 2013, President

Morishita created the Office of University Diversity and appointed the first University Diversity

Officer in order to support the University’s commitment to diversity and inclusive excellence. In
addition to a full program of diversity-focused activities, this office works closely with other

units on campus including Academic Affairs, the Educational Opportunity Program (EOP), the
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Diversity Council, the Academic Senate’s Faculty Diversity and Equity Committee (FDEC),
Accessibility Services, ASI (Associated Students) Diversity Center, and Veterans Services,
among others. Multiple efforts to document and assess activities that support diversity and
inclusiveness are underway in all campus units and a number of Academic Senate committees.

The University’s institutional learning outcomes (ILOs) are consistently identified as
strengths because of the collaborative, inclusive process used to develop them and the way they
capture our shared vision and identity as a learning-centered institution. CSUEB has also made
impressive strides in assessing our ILOs by drawing on existing committee structure, creating
new assessment structures, and acquiring Blackboard Outcomes to facilitate direct measurement
of student learning. The approach used to develop and assess our ILOs ensures that our
institution can sustain assessment efforts aimed at continuous improvement over the long term
and have the ILOs truly become part of institutional culture.

Other assessment practices that underscore CSUEB’s commitment to continuous
improvement include annual and five-year program reviews of all academic programs and

Planning for Distinction, a comprehensive review and ranking of all programs and services on

campus.
During forums held on the meaning, quality, and integrity of the degree, faculty identified
a number of institutional strengths. For example, retention, tenure, and promotion policies are
clearly documented and communicated at the institutional level. The implementation of these
policies includes peer and administrator review and is generally considered to be a fair and
rigorous process. More generally, most faculty who attended the forums seemed to be pleased
with President Morishita’s administration and glad to have new leadership with a stronger focus

on teaching and learning; scholarship and creative activities; diversity and inclusive excellence;
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community engagement; and sustainability. Faculty also benefit from activities offered through

the Office of Faculty Development and Media and Academic Technology Services (MATS).

Institutional Challenges

Some institutional challenges identified through the self-review process are related to the
gathering, analysis, and dissemination of data needed to make evidence-based decisions about
how we can best support student learning and success. Data on retention and graduation rates are

available on the Institutional Research Web page, but more analyses demonstrating how we

engage with and use the data are needed. Despite the fact that CSUEB is currently without a
director of institutional research, recent changes have resulted in improved data access and use,
and plans for a reorganization of data support systems are underway. In addition, the Office of
Academic Programs and Graduate Studies has created online program portfolios which are
currently being populated to provide more data access to on and off-campus stakeholders.

Another area of challenge for CSUEB is ILO assessment. Serious and sustained effort has
been shown in ILO assessment over the last three years. The long-range assessment plan has
been proposed and is expected to be finalized in 2014-15, which will allow the campus to move
toward full institutional integration of ILO assessment. Co-curricular programs also need to
enhance assessment efforts around ILOs as well as develop learning outcomes and assessment
plans at the program/activity level.

While CSUEB has a strong program review process for degree programs overall, many
programs need to make explicit the assessment data they have collected and how it has been used
to make decisions to improve student learning.

The Planning for Distinction process mentioned above provided a comprehensive review

and ranking of all campus programs/services. However, the cabinet is still in the process of
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determining how these reviews and rankings will be used to inform decisions about resource
allocation and program continuation.

The self-study also confirmed that there are concerns about faculty workload and
composition. The general sense is that we do not have a sufficient number of tenure-track
faculty. The President and Provost have committed to reach a target of 350 tenured/tenure-track
faculty by Fall 2017. We will reach this target through a net increase of 15 tenure/tenure-track
faculty per year. Moreover, the diversity of our faculty does not yet mirror the diversity of our
student population. To address this, the Office of University Diversity has developed new

strategies for recruiting diverse faculty that will be implemented for searches in 2014-15.

Plans for Building on Strengths and Addressing Challenges
Dramatic improvement has occurred in the commitment to and visibility of campus
engagement with diversity and inclusive excellence. We now have information about diversity-

focused activities more clearly described and archived on the Office of University Diversity Web

site.

Through the efforts of the Educational Effectiveness Council, the Committee on
Academic Planning and Review, and Academic Programs and Graduate Studies, we are
beginning to improve access to and analysis of (1) retention and graduation data at the program
level and (2) evidence of ILO assessment and attainment. For example, program profiles have
been created for all campus programs and are currently being populated with assessment plans,
assessment results, and program achievements, among other information. On July 1, 2014,
CSUEB?’s director for the Office of Institutional Research resigned to take a position at UC
Berkeley. A national search will soon be initiated, and it is anticipated that the new director will

prioritize the development of and access to analyses of data that can be used by academic and co-
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curricular programs to enhance student learning and success. In the meantime, the Institutional
Research Web pages are being revised with a renewed emphasis on providing meaningful data
and analyses available for the public and campus community.

With regard to faculty workload and composition concerns, faculty numbers, particularly
tenure-track positions, were reduced due to retirements and budget cuts, but progress has been
made in the last two years and plans are in place to increase tenure-track hiring and to recruit a
more diverse faculty. Compensation concerns, for the most part are not resolved at CSUEB, but
rather are addressed through the Collective Bargaining Agreement between the CSU and the
California Faculty Association. For a more extensive discussion of these issues, see Essay 7 as

well as the report from the Office of Academic Affairs.
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ESSAY 3 Degree Programs: Meaning, Quality, and Integrity of Deqrees

California State University, East Bay, transforms lives. The experience of learning and
working here offers intellectual challenges and opportunities for an evolving and ever-
changing community. The greatest transformations take place in the lives of our
students. As our motto states: Per Aspera Ad Astra (through adversity to the stars). We
are here, first and foremost, to serve our students by providing them with opportunities to
reach for the stars.
—President Morishita, transformational planning message to the East Bay
community on May 13, 2013
Meaning of Degrees: CSUEB’s Institutional Learning Outcomes [CFRs 1.1, 1.2, 2.1, 2.2]
As our university motto and the recent message from our president underscore, CSUEB is
first and foremost an institution committed to transforming the lives of our students through
high-quality, accessible higher education. Indeed, this commitment is central to our mission.
What this means in practice is something our campus set out to define from 2010 to 2012 using a
collaborative, inclusive, and iterative process. Although time consuming, it was valuable for the
identity and cohesion of our institution. Indeed, this two-year process engaged the entire campus
community—faculty, students, staff, and administrators—in meaningful dialog and careful
reflection about what our graduates should know and be able to do. What follows is a brief
description of our approach to Institutional Learning Outcome (ILO) development. (A full

description of the ILO development process is available on the Committee on Academic

Planning and Review (CAPR) Web page in documents 2010-11 CAPR 19 and 2011-12 CAPR

12)
The ILO development process was initiated by a charge from the Academic Senate to the

Committee on Academic Planning and Review (outlined in 2010-11 CAPR 1 revised), which in

turn formed the ILO Subcommittee. This committee’s charge was to formulate and implement

an approach to ILO development and assessment. Committee membership was inclusive with
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faculty from each college and the library as well as key administrators and staff. The ILO
Subcommittee was assisted by the WASC ILO Task Force, which worked for one year to plan,
develop capacity, and communicate new initiatives across campus prior to the creation of the
WASC Steering Committee.

The ILO Subcommittee determined that a collaborative and inclusive approach was
necessary in order to develop consensus about our shared goals for students and to gain wide
support across the campus for meeting those goals. The ILO development process consisted of
three phases. Phase 1 involved research on best practices in ILO development and assessment as
well as interviews with campus leaders representing administration, faculty, and staff.
Approximately 30 campus leaders were interviewed, and results were analyzed to understand
leadership perspectives on key learning outcomes for our students. The ILO Subcommittee and
Task Force then used this information to guide the next phase of the development process.

Phase 2 brought students, faculty, staff, and administrators together for ILO forums,
which were organized around small group discussions about the most important learning
outcomes for our graduates. The results of the ILO