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Disrupting Prejudice in Educational Institutions
Gilberto Arriaza
Abstract

This chapter argues that the disruption of the pathvwayvs leading to stereotvpes and prejudice can
he maonitored und. overtime, disrupied  Disruption may help 1o build social. culturdl and
intellectual cupital. The chapter offers o communicative model composed of three-parls:
addressing deficit. locating attribution. and growing capital.

Introdaction

For a few years | organized my social science students into several small teams. One hatf of such
teams would be “observers”, and the other haif. “buyers™ During this activity the “obscrvers”
(usually two to three students of European or Chinese descent), would go to a local store with the
“buyers™ team (also two to three students mostly Black or Latino descent). Both groups would
arrive separately. The observers always dressed formally. The buyers dressed as they did on
daily basis. While I know 1 was operating on the assumption that White and Chinese descent
students would not be stereotyped as much as Black and Latino. my bet was that [ sadly. would
confirm such assumption. Every time T organized this activity the result was almost always the
same -- the buyers were closely followed by the store security. while the observers rarely.

The observers’ team was in charge of documenting the whole event through copious
notes. Only when possible they would take pictures or video. We used a good chunk of the
vear's [irst semester to organize and execute the activity. The debriefing and analysis discussion
took always most of our time. From this experience on I dedicated more attention to studying
stereotypes and prejudice. This study lead me to confirm what is known about these topics (e.g.
Allport. 1954: Devine. 1989; Troyna. & Hatcher. 1992: Stephan. Stephan White & Oskamp,
2000). and to decipher some of the mechanisms stercotyping operates from. as well as to
understand how it creeps up into one’s consciousness.

Many years later - while teaching courses addressing agency and organizational behavior
in a master degree program for educational leaders. at a public university in Calilornia - 1
followed a group of 27 of my graduate students. I had explicitly taught some fundamentals on
critical discourse analysis in class, and wanted to understand how they implemented the ideas
and applied the skills to deal with prejudice. From this effort 1 have identified some effective
actions one may take to disrupt the pathways leading 1o the sedimentation of prejudice. and build
from there the ways to diligently dismantle it. But before continuing. I want to make sure key
concepts are first clarified.

First ol all, according to scholars such as Samuels, (1973) and Gorzig (2008). a
stereotype is usually a negative conception. primarily expressed through images one holds true
about another person. These images are based on what one assumes as true detining attributes ol
the group the person i3 ascribed to. For instance, back to my middle school teaching in San
Francisco, California. in more than one occasion my colleagues lamented they would have a
majority Black student population in the coming new school year. Nothing else was usually said
in such encounters.
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Those colleagues™ complaints masked their assumplions about said students. Opposite to
this situation. [ once had a Chinese and Vietnamese majority student body in my courses at the
same San Francisco school. A few of those complaining colleagues came over to my classroom
to literally congratulate me for my good luck. Upon asking them to explain the reason for my
newfound fortune. they answered - students of such ethnic backgrounds, on top of having an
excellent academic record. did not have any behavioral problem. As. among others. Takaki
(1989), and Phu. (2012} have explained the label “model minority™, while deceivingly positive,
functions as a trap for those included in it. and conjures nepative labeling of those excluded.

Fven in the case where the assumption may originate on a single negative experience, the
stereotype is applied to the group as a whole, such that, as Ogbu (1994, 1994a) amply showed.
the individual disappears, melted in the negative notion about the group. In other words.
stereotypes provide the images. and prejudice articulates a rationalized conclusion. My middle
school colleagues built a stereotype of Chinese students as good students, such that an
individual’s profile - e.g. skin tone. type of voice. salient facial (eatures as well as other bodily
characteristics - and social markers (c.g. personal names). evoke defining images of certain
social behavior., which is applied to the individual's group as a whole.

Allport {1954) pointed out that when prejudice persists. even when it has been shown as
false. then 1t becomes racism. Authors such as Tatum (1992), Omi & Winant (1994), and
Ladson-Billings {1994), have added that racism docs not stop there. 1t really responds to a whole
oppressive svstem the dominant group uses to keep its privileges and advantages at the expense
of those oppressed. In short, racism means prejudice plus power,

I am using here the notion of race in its socio-cultural connotation. The idea that human
races exist has been debunked. in scientific terms {Cohen, 1998: Mukhopadhvay. Henze &
Moses, 2007). The problem is that still today, the notion of race continues to be implemented as a
way {0 organize socicties (Ferguson, 2002 West, 2003: Appelbaum & Mellnik. 2005). That
explains the fact that, in some societies. certain social groups continue te experience systematic
and institutional discrimination in the labor market. education, housing. health. and politics due
to them being considered from inferior races.

The idea that alt human contact takes place within a local context and under specific
circumslances. such as at work, public spaces. schools. offices. stores, undergirds the
communicative modet proposed in this chapter. Additionally, the model assumes that people,
without distinction. hold different degrees ol prejudice (Stanheld. 2011) and thal. as Larson &
Ovando (2001). Dacin. Goodstein & Scott (2002) have argued. for social change to take rool.
contact must happen within a social institution. Conseguently, this communicative model has
been based on one of the most important social instiutions — schools.

Following Kramsch's (1998) proposal of language as an expression, embodiment. and
symbalic representation of culture. the model here discussed embraces the added notion of
language as “a medium to being about culture™ (Henze & Arriaza, 2006. p.163). Language may
reproduce or subvert the slatus quo when used by individuals to either affirm or critique existing
frames of reference. In this sense. language undeniably serves as a tool for change when
stereolypes. Tor instance. are aptly interrogated and challenged with new meanings. The use of
critical discourse may. in fact, lead to the disruption of the mental processes lcading to
discrimination and shows, through a constructive frame of reference, how to substitute it. The
model consists of three components: deficit, attribution. and capital.
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Addressing Deficit Theories

Tt is well documented thal whenever two anonymous individuals enter in contact. snap judgments
inform their behavior. According to studies on cognition {e.g. Buckley & Eder, 1988: Fisman.
Lyengar. Kamenica Simonson, 2006: Payne. 2006). the time it takes to say “Hi. my name is
such and such: great meeting you™ is enough to make one’s mind--as to determine whether the
speaker is. for instance. suitable to be a prospeclive business partner or love companion. The
high speed of snap judgments plays a crucial role in difficult situations. such as in a hospital’s
emetgency room. There the physician in charge barely counts on a few minutes 1o decide what
procedure to use in a case, for instance, of a grave abdomen wound. She summons up what she
learned in medical school and her professional experience: she takes the vital signals. airway,
breathing. circulation. disability. and exposure. Deep down in her mind an uncquivocal idea
pulsates: She is at the LR to save human life. It is the moment Groopman (2007) defines as the
point of optimum {evel of lension and anxiety, which cnables quick decision-making.

In daily life, people function in similar ways to the physician in the ER room. or 10 a
chance encounter like the person seeking a business or romantic partner may experience.
Contrary to the idea that one needs copious amounts of data to make quick judgments, Kandel
(2007) conctuded that snap judgments occur as a result of the brain’s capacity to gather Infinite
amounts of pieces of data in nanoscconds. Moreover, the author explains, in the prefrontal
cortex-- the arca where this activity occurs--converge both accumulated knowledge and past
experience. which implies that one’s biography has a great deal to do with behavior.

In the school context. the decisions made by counsclors, teachers and administrators do
not, by any streich of the imagination. implicate the same degree of severity as the physician’s in
the ER. or the same kind of excitement as the person seeking a love partner may experience at
the waiting table. Yel. those school decisions are as important, because they always have tong
term effects. In most cases. they seriously affect individual’'s and group’s life trajectory.
Identifying what informs such mental process and how to deal with it becomes critically
important. Perhaps one of the most important sources informing behavior is theory.

Theories, in a way, provide the explanations that confer a logical sense to the evidence.
They help us explain phenomena. One of the most popular theories in education is the one that
frames students in delicit terms. Deficit theory argues that due to a culture with low appreciation
for education. or to the interference of the mother tongue with the official language, or to the
lack of or, at best, the existence of a weak work ethie, certain social groups will always tend to
show low academic performance. Looking at a recurrent event in schools, such as the
examination of standardized test results, may help to understand deficit theory - whether cultural,
linguistic, or socio-economic. A report on science performance in eighth grade across public
schoots in the Uniled States in 2009. students - grouped by socio-economic status - attained the
following results:
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8th Grade Science Test Results by
Students' Family Income
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Figure 1) Graph: G. Arriaza, © 2014

This graph shows that about one out of every (en students (10%) from low-income
famities performed at the advanced level, and about one out of every two students (50%) from
the same bracket achieved below basic. Furthermore, the graph shows that four out of every ten
students (40%) from high-income families scored at the advanced level in science, and one out of’
every four students (25%) from this bracket performed below basic in science. The graph also
shows that achievement at the basic level in science is about evenly tied for both groups -30%
and 35% (only 5 points difference) respectively. Formal deficit theories apply varied
interpretations to these results.

Cultural deficit theory would roughly explain these numbers like this: low-socio-
economic families do not inculcate traditions. family habits, and customs that place education as
a way of lifc and a source of happiness. That is the reason why their children’s academic resulis
are fow when compared 1o chitdren from high-income families.

Linguistic deficit theory would generally explain the same numbers using language as the
culprit: children [rom low-income families are exposed 1o a low level vocabulary, inappropriate
syntaxes. and strange phonetic structures which do not allow their children to easily decode
formal academic communication. Such low-grade language leads these children to encounter
insurmoutiable ebstacles in tests and other measures of academie prowess,

Social deficit theory would roughly explain these numbers [otlowing (he same logic: fow-
mncome families infuse their children with no work ethic. and lack intrinsic motivators such as
hard work, postponement of gratification and persistence. The ahsence of these traits translates
into their dismal academic performance.

Since the notion of human races has totally been debunked and shown as scientifically
false - even though eugenies sometimes appears in public discourse - deficit theory tends to be
preferred as the explanation for school failure. Understanding deficit theory constitutes the
communicative model’s first act to bring to a halt social prejudice--that is, deficit theory as a key
source to explain social behavior. This understanding helps grounding one’s capacity to identify
the exact instances when the use of deficit thinking expressed through language in ordinary.
everyday acts. occurs.
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Throughout my years of practice [ have noticed that self-monitoring one’s uttcrances 1s a
powerful cognitive skill; it affords the speaker with the pause needed in order to exert self-
censorship. and to trigger a search for substituting deficit with constructive explanations. Once
onc is able to self-correct deficit language--and the more one does just that--then it will.
overtime. be possible to have the ear to identify other people’s utlerances and to guestion them.
and thus contribute to their own critical thinking. Yet. these actions are not cnough to disyupt
prejudice, and ulimately dismantle social discrimination. The other action is to place cause
where it belongs,

Locating Attribution

It was proposed in the previous section that deficit theory feeds prejudice. and that understanding
how it works constilutes a first step 1o stop the reproduction of social inequities. However.
defining the source of a problem further complicales matters. This new section attempts to
clarify the role attribution plays in the effort to disrupt prejudice. The need for understanding the
reasons behind events. the why of things. has hunted humans from time immemorial. Why s the
sky blue? How come the sun disappears in the hotizon? David Hume (1711 - 1776). one of the
lirst contemporary Western thinkers to work on the subject, amonyg other things. proposes that
lived experience and what can be empirfcally shown, make up the ultimate sources of
understanding why phenomena happen (I{ume, 2007).

Attribution has to do with the way one explains the cause of an event. a phenomenon.
Once cause is clear, it is then possibie to establish respousibility and come up with solutions. The
attribution field has grown tremendously since Hume's time: this section bricfly focuses anly on
one of its angles -- cause and effect. Thus, going back to the graph above. one could reliably say
that students from high-income {amilies overall perform quite high academically. when
compared to the performance of peers from low-income families. That is simply a fact, Now.
when one says that such results are due to the better appreciation for education by high-income
families. one plainly assigns attribution of cause. Using evidence helps interrogating such
assertion.

One could. for instance, ask: What evidence shows that low-income families do not
appreciate education? In other words. to establish cause, research must be conducted. To this
end, let's keep in mind that the cause ol a phenomenon is what determines its existence. Effect,
on ihe other hand. is the resull or the manifestation of such phenomenon. In the statement
“students from high-income families perform at the top academically given their appreciation for
education™. it can be argued that “appreciation for education™ or “lack of education™ constitutes
the cause. and the effect is “perform at the top academically™. While this reasoning may appear
very straight forward. the fact is that establishing cause and effect contains great social and
cultural value. simply because it allows to define attribution. ergo. responsibility.

Again. the statement “students from high-income families perform at the top
academically given their appreciation for education”™ masks two issues: 1) When expressing
“appreciation for education™ as an attribute of high-income families, the opposite is implicit:
“low-income families lack appteciation for education”™ which, of course, only leads their children
to perform low academically. 2) When asserting “appreciation for, or lack of education™ one
displaces the [ull responsibility for the academic success. or failure, from the institution to the
families.
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These assertions make schools appear as neutral spaces. with no much to say in the
matter, divorced from their own agency; the assertions also make students mere passive objects
af the learning process. Moreover, such perspective puts forward a deficit view of both the
stitution and the siudents. To disrupt such view. let's consider another component of attribution
- internai causal factors and external causal factors.

A fishbowl may help to illustrate what internal and external causal factors mean, Suppose
that an obviously sick fish swims with great difficulty in the bowl. To save the fish one may ask
first about the health of jts internal organs. Then the attention moves to its immediate
surroundings: the food, and the water's quality. Then one looks to the farger environment, such
as the room’s temperature. light exposure. noise. The process begins from inside. the fish and its
food and water, to outside, the room as the larger environment. One prioritizes fish, food and
waler quality. The fish. water and tood could be considered internal causal factors. while the
room’s condition could be considered external causal factors.

The context schools function is by far more complex and difficult. than the fishbowl case.
Carefully distinguishing the internal from the external causal factors may. notwithstanding. aid
the efforts to place attribution of cause where it belongs and. that way. position institutional
eftoris on a path 1o selve systemic problems. Internal factors are those upon which teachers, staff
and adminisirators exert some degree ol control. These [aciors determine the learning
experience. bixternal factors are those upon which teachers. staff and administrators exert
insignificant or no influence at all. These factors wield marginal sway on the learning
experiecnce.  Once these distinetions become clearer. mapping actions effectively will be
possible. Delineating imternal and external causal factors in the science test resuits above, may
indeed offer a dilferent interpretation of facts.

Internal attribution of cause will lead us to ask: What makes this institution produce so
dissimilar results for two differentiated socio-economic groups? A question like this may
provoke (wo possible reactions: 1) The institution becomes the focus of the inquiry. and 2)
Responsibitity remains at the institutional level, and is not externalized to the families or to
society. Honing in on internal causal factors may increase the odds of unearthing root causes of
the problem. In turn. locating the action on internal factors may additionally help to explore
1ssues such as pedagogy. instructional practices, institutional functions. believes and values
systems. This array of factors exists within the reach of faculty. staff and administrators who can
accordingly act upon them. In other words. it is crucial to identity those [actors upon which it is
possible to act through work. since they live inside the instilution; such factors clearly place
primordial responsibility on the institution itself. and position it as the key change agent. The
potential to uncover internal causal factors would diminish considerably with questions like this:
in what ways does income impact the academic pertormance of those students {rom low-income
familics? Certainly. answering this question may produce fascinating new sociological insights.
But these mayv not be too helpful 1o resolve the institutional challenges at hand. This is so
because external attribution of cause takes the institution away from its sphere of direct
influence.

In other words, educators. school stait. and administrators cannot do much to solve issues
related to salaries. employmeni, economic policy. and the nature of business. This assertion does
not deny the fact that, certainly low income altects a family in multiple ways. For instance.
families with low wages struggle for survival on daily basis. The amount of disposable time 10
help children with homework. access to resources. participation in school governance. and
school involvement in general may be considerably limited. The case ol a school system that
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produces dismal results for certain social groups and excellent for others. ought to primarily be
examined honing it on possible internal causes, Focusing on external causes will only lead to the
identification of a set ol forces difficult. if not impossible, to influence from the position the
school sits m.

In summary. this section posits that shifting attribution to prioritize internal causal factors
over exlernal ones. as the space {or action. may ofler great potential power to enact deep
institutional change. Disrupting prejudice, though. is only half the solution to building just and
cquitable institudions. The other half is the content to be used to substitute it. in the following
section this chapter shows the third component of the model: capital.

Growing Capital

Perhaps the most powertul form of capital is its symbolic representation —money, also called
financial capital. This form of capital contains a tew important features: it can be physically
ransported in a wallet, a bag, from one country or a region to another. It can be transferred from
one place, account or person, to another. It can be exchanged lor physical objects or services,
such as buyving a TV, a phone, or paying an engineer for her services. Money capital can also be
accumnulated and used as a source of cnrichment. such as through a bank account earning
interests, bonds, stocks. or hedge [unds. Schools can ceriainly grow capital of a different sost
among students. Here [ focus on three types: social. cultural. and intellectual capital. These kinds
of capital embody the same profile of money capital. Said forms of capital can be transported.
transferred, exchanged and accumulated.

Capital, of a social nature, also exists. It can be said that social capital exists within social
networks. through which individuals and groups constantly interact for all sorts of purposes.
These networks chielly provide access to resources that facilitate the nepotiation of services
within and across such networks, Family relationships. neighbor to neighbor trust and selfless
support. exchange of relevant information. and reciprocity. constitute some key indicators ol the
degree of strength of social capital (Coleman. 1988, Putman. 2000).

While social capital refers to networks. cultural capital is about decoding cultural signals
(Bourdeau & Passeron, 1977). Cultural capital embodies one’s capacity to both. understand and
negotiate power relations, identify and be able to engage the borders across distinel cultural
groups, 1o possess the skills of coding and decoding the dominant language vartety, and to
navigate the politics of identity successfully. For instance. cultural capital may be expressed
through the way one carries oneself in daily interactions, how one code switch Janguage or dress
according to the occasion. or how well one undetstands other people’s traditions. Additionally.
regardless of demographic differences, parental involvement in the educational process, both at
home and the school. play a key role in building cultural capital among children (Lee & Bowen.
2006). Parents certainly can. among other things. inculcate study and work habits. infuse
vocabulary and linguistic expression, and habitus from an early age.

While schools play a central role in the reproduction of the habitus and culture of the
dominant elites in a society {(Bourdieu & Passeron. 1977), they also offer the spaces to critically
deal with both of them. In this sense, one’s habitus - understood here as internalization of one’s
relationship with and position in society {Dumais. 1998) - has the potential 1o be shaped to fit
new idenlities. In a school context. teachers embody. while at the same time transmil. cultural
capital. They facilitate the interactions of children. and may intentionally expose them o the
rules of power. such as excelling in standardized tests. In the United States these instruments,
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and the accompanying procedures. play a fundamental role as [ilters for social stratification —to a
large extent they determine who goes to what type of college.,

intellectual capital composes school's core purpose. Nahapiet & Ghoshal (1998) noted
that it consists of knowledge and its transmission. as well as enriched creativity, social and
technical skills, work and patterned study habits: this means that for schools to grow intellectual
capital they embrace the development of flexible reasoning. and of organized reflective practice.
Iniellectual capital also offers the potential to engage institutional batriers advantageously. al the
same lime that it may release students’ imagination. In the context of institutions of learning.
when teachers explicitly increase students' chances of successfully addressing scholastic
challenges--¢.g, passing graduation exams or society’s expectations for bcing economically
independent--it can be argued that those teachers are growing intellectual capital among students.
Learning fastens all efforts to grow this capital. Thus. organizations promoting structures and
practices such as communities of practice. learning-communities. double loop learning.
collaborative reflective practices boast strong intellectual capital. which manifests in its
dividual members” and their collectivity's high levels of focused conversation on learning,.

Cultural and Intellectual capital are closely linked to social capital for many reasons,
Social networks comtain cultural and intellectual capital. and may play a crucial role as
transmiters of the two. Faculty. statf. and admiinistrators function as protective agents in schools
(Stanton-Salazar. 1997 Katz. 1999). They labor on daily basis developing students negotiating
skills, to both suceeed in their dealings with the institution itself, and to redress social conflict.
They equip students wilh the understanding of, say, how power relations operate in society. and
how tormal and informal structures of society function. Moreover, they provide students with the
skills to successfully decipher tracking practices, such as the case of testing in general, and
standardized testing in particular.

The enormous poiential of using the privilege embedded in the functions of protective
agents. might afford the creation of the three forms of capital here presented. This is particularly
important when these efforts target student groups who given ethnicity. culture, socio-economic
status, gender. and other social markers. have otherwise little or no chance to access such fornis
of capital.

Conelusion

The central purpose of the model here discussed is to both disrupt prejudice and dismantle
incquities based on prejudice. Change. it is assumed here. becomes institutionalized when it
takes placce within human organizations. That explains why the model's three components were
exphained in the context of institutions of learning. The chapier argued that while snap judgments
take complex routs, the disruption of the mental pathways leading to stereotypes and ultimately
lo prejudice might be monitored and. overtime, disrupted.

The model’s three components do not function separate or sequentially. They all can
simultancously be activated, and one may be prioritized over the others, according to who acts.
the place. and the moment. They were here exposed one at a time for clarity reasons. First, the
chapter discussed the powerful role of deficit theory. whether it is social, cultural. linguistic or of
another kind. Once awareness of its existence has risen. it is then possible to constantly keep it
on check by following one’s own utterances; over time this meta-cognitive skill may avail the
eritigue of other people’s utterances and help them throughout.
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Next the model advances the notion of internal attribution as the locus tor placing
possible cause. In the case examined, understanding attribution comes handy to explain why
students produce the test results they do. Atirtbution of cause is central to understanding how
deficit theory works, and to increasing bias control (Gomez & Wilson, 2006}, The model
proposes specifically the use of internal factors as the basis tor attribution ol cause. Parallel to
this approach. the model states that external factors of cause ought to be considered, but as
complementary to the inlernal ones. Yel, disrupting deficit theory and prioritizing causal internal
factors make up only one half of the eftort. the other half is capital.

Growing capital sits at the center of the efforts to disrupting deficit theories. Social
capital contains cultural and intetlectual capital. The stronger the life of social networks the
better the chances for cultural and intelectual capital to grow. When this happens in institutions
of learning. students” life chances may considerably improve.

References

Allport. G. {1954). The nature of prejudice. New York. NY. Perseus Books Publishing.

Appelbaum, B, & Mellnik T, {2005). Blacks 4 times more likely to pay high rates than whites.
Originator Times, Retrieved on May 25, 2008 from: http://originatoriimes.com/
contentemplates/standard.aspxarticleid= 452& zoneid=3.

Bourdeau. P. & Passeron, J.C. (1977). Reproduction in education, society and culture. London.
UK. Sage.

Buckley. M. R.. & Eder. R. W. (1988). BM. Springbeii and the notion of the "Snap Decision” in
the interview, Journal of Management, 141} 59-67.

Cohen. M. {1998). Culture. not race. explains human diversity, The Chronicle of Higher
Education. 1-7.

Coleman. J. (1988). Sociclogical and economic approaches to the analysis of social structure.
The American Journal of Sociology, 94{Supplement). 95-120.

Dacin. M. T.. Goodstein. L. & Scott. W. R. (2002). Institutional theory and institutional change:
Introduction to the special research forum. Aecadenny of Manugement Journal, 43(1), 45-
56.

Devine, P. G. ( 1989). Stereotypes and prejudice: Their automatic and controlled components.
Jowrnal of Personality and Social Psyehology. 36(1). 5-18.

Dumais, S. A. (1998). Cuitural capital. gender. and school success: The role of habitus.
Socivlagy of Education. 73(1). 44-68.

Eberhaedt. J. 1.. & Fiske. 8.T. (1998). Confroniing racism: The problem and the response.
Thousand Oaks. CA. US. Sage Publications, Inc.

Ferguson, R, F. {2002). What doesn't meet the eye: Understanding and addressing racial
disparities in high-achieving suburban schools. Cambridge. MA. Harvard University,
John F. Kennedy School of Government. (ED 474 390).

Ficlding. M. (2006). 1.cadership, personalization and high performance schooling: Naming the
new totalitarianism. Journal of School Leadership and Management. 26( 4), 347-369.

Fisman. R., Iyengar, S. S., Kamenica. E.. & Simonson, L. (2006). Gender differences in mate
selection: Evidence from a speed dating experiment. The Quarterhy Journul of
Economics, 1212), 673-697,

Gomez, B. T. & Wilson. I. M. (2006). Rethinking symbolic racism: evidence of attribution bias.
The Journal of Politics. 68(3), 611-625.

42



Gorzig, A (2008) Regulatory fit from stereotvpe threas: enhancing women s leadership
aspirations. Dissertation. Mannheim. Germany. Universitit Manaheim.

Ciroopman, [ (2007 ). How doctors think. New York, NY. Houghton Miftlin Cao.

Henze, R.C. & Arriaza. G. (2006). Language and reforming schools: A case for a critical
approach to language in educational leadership. fnternational Journal of Leadership in
Education, 9(2).157--177.

Hume. D.(2007). i enquiry concerning human undersianding. Beauchamp. T. L. {Editor).
(niford. UK. Oxford University Press.

Kandel, 1. R.(20006). fn search of memory. The emergence of a new science of mind. New York.
NY. W. W, Norton and Co.

Katz. S.R. (1999) Teaching in tensions: Latino immigrant vouth. their teachers and the structures
of schooling. Teachers College Record. 100(4). 809-840.

Kramsche. C. 1 (1998), Language and culture. Oxford. UK. Oxford University Press.

Ladson-Billings. G, (1994), The dreamkeepers. Successful teachers of African American
children. San Francisco. CA. Jossey Bass. Publishers.

Larson. C. ... & Ovando, C. 1. (2001). The Color of Bureaucracy: The Politics of Equity in
Multicultural School Communities, London. UK. Taylor and Francis Group.

Lee  J-5. & Bowen. N. K. (2006). Parent invelvement, cultural capital, and the achievement gap
among elementary school children. American Educarional Research Journal. 43( 2). 193-
218.

Mukhopadhyay. C. C.. Henze.R. C., & Moses. Y.(2007) How real Is race? A sourcebook on
race, culinre. and biology, Lanham, MD. Rowman & Littlefield,

Nahapiel. & Ghoshal. S. (1998). Social capital. intellectual capital. and the organizational
advantage.. The Academy of Management Review. 23(2), pp. 242-266.

Ogbu. 1. U, (1982). Cultural discontinuities and schooling. Anthropology & Education. 13(4).
290-307.

Ogbu, John Ui (1994). Racial stratification and education in the United States: Why inequality
persists. Teacher College Record. 96(2), 264-298,

Omi. Michael & Winant. Howard. (1994),  Racial Formation in the United Stutes from the
19605 to the 1990s. New York. NY. Routledge.

Payne. B. K. (2006). Weapon bias split-second decisions and unintended stereotyping. Current
Directions in Psvchological Science, 13(6). 287-291.,

Phu. T.(2012). Picturing model citizens: Civility in Asian American visual culture. Philadelphia.
PA, Tempte University Press.

Putnam. R. . {2000). Bowling alone. The collapse and revival of American conmunity, New
York. NY. Simon & Schuster.

Putnam, R. [2. (2007). E Pluribus Unum: Diversity and community in the twenty-first
century . The 2006 Johan Skytte Prize lecture. Nordic Political Science Association. 137-
174,

Samuels. F. (1973). Group images: racial, ethnic, and religious stereotyping. New Haven, Conn
College and University Press.

Stanfield H. J. L (2001, Rethinking race and ethaicity in research methods. Walnut Creek. CA.,
Lelt Coast Press.

Stanton-Salazar, R.D. (1997) A social capital framework for understanding the socialization of
ractal minority children and vouth. Hurvard Educational Review. 67(1). 1-40.

43



Stephan, W. G. & Stephan. C. W, (2000). An integrated threat theory of prejudice. Mahwah, NI,
Lawrence Erfbaum Associates Publishers.

Fakaki. R. (1989). Strangers from a different shore. A history of Asian Americans. Berkeley,
CA. Calitornia University Press.

Tatum. B. (1992). Talking about race. Learning about racism. An application of racial identity
development theory in the elassroom. the New Totalitrianism, Jowurndal of School
Leadership & Management, 26{4). 347-368.

Trovna, B. & Haicher. R. (1992). Racism in children's lives. A sty of mainlyv-white primary
schools. New York, NY. Routledge.

Weiner, B. (2008): The history of attribution theory and research. Socia! Pyyvchology. 393).157 -
136.

Wesl. C. (2003}, Race mutters. Boston, MA. Beacon Press.

About the Author

Arriaza, Gilberte carned his Ph. D. at the Department of Social and Cultural Studies at the
University of California. Berkeley. He is Professor of Education at the College of Education and
Allied Studies of the California State University. 1Zast Bay. Has teaches organizational theory.
leadership. system analysis, school design. curriculum planning. community involvement in
schools, and advocacy. Over the last five years he has taught social science research methods,
and his research has locused on language and social consciousness, and restorative justice in
schools. He has worked primavily for non-governmental and university institutions, His most
recent book co-written with F. Briscoe and R.C., Henze, R.C.: The Power of Tulk. How Words
Change Owr Livey (2009), Corwin Press/Sage. addresses the role of language as a central source
for soctal change.

44




